NCELA LANGUAGE INSTRUCTION EDUCATIONAL PROGRAMS
(LIEP) — ENGLISH AS A SECOND LANGUAGE/ENGLISH LANGUAGE
DEVELOPMENT PROGRAMS

[Tatyana Vdovina] Welcome to the Language Instruction Educational Programs learning series
presented to you by the National Clearinghouse for English Language Acquisition (NCELA). This
module is English as a Second Language/English Language Development program overview.

After viewing this module, you will be able to: identify the characteristics of a strong English as a
Second Language or ESL, English Language Development or ELD program, determine staffing
and professional learning needs to operate ESL/ELD programs, analyze program implementation
factors for ESL/ELD language instruction educational programs, or LIEPs, and identify additional
resources for further learning.

Before we dive into the discussion of ESL/ELD programs, let's review some foundational
information about language instruction educational programs.

Let's review the definition of an LIEP. On this slide, you will find the official definition of an LIEP
from the Elementary and Secondary Education Act, section 3201. Please take a few moments to
read the information on this slide.

In summary, an LIEP is an instructional approach designed to develop English proficiency and
literacy and help students meet rigorous academic standards. Some LIEPs provide instruction in
English only, and others offer instruction in English and another language.

This slide outlines legal considerations for LIEP implementation. Please take a moment to read
them.

Federal law requires that all SEAs and LEAs that receive Title Ill funding provide meaningful
access to education for English learners in the form of LIEPs. These programs must be
educationally sound, supported by research, and effectively implemented with trained staff.
Programs must be evaluated and improved if they do not meet students’ needs.

LIEPs play very important role in the education of English learners. They provide structured
instructional approaches that promote both language proficiency and content mastery. Some types
of LIEPs also develop proficiency and literacy in two languages, something that can benefit all
students who participate in these types of LIEPs.

As we mentioned earlier, while it is required by law that an LIEP must be implemented to support
ELs, there is no mandate on which LIEP SEAs and LEAs select. Many considerations go into the
LIEP selection process. One crucial consideration is to align the program to students’ needs and
demographics. Different populations of students may have needs for different program models.

Newly arrived students and students with limited or interrupted formal education may benefit from
programs that provide newcomer support.

For schools with large percentages of students with a shared home language other than English, a
dual language or a bilingual program may serve the best purpose for students in linguistically
diverse setting. A content-based ESL program may be a better choice.

Staffing is another important consideration when selecting an LIEP. If a district is considering
implementing a dual language program, availability of bilingual teachers will play an important role.

For ESL LIEPSs, teacher pipeline and ESL certification and endorsement opportunities will be vital.

For any LIEP type, factors such as professional development, collaboration between general
educators and language support staff, as well as leadership support, will play crucial roles in the
LIEP selection and implementation process.



This slide displays the five LIEP types that are implemented in schools across the US. This
presentation will focus on ESL/ELD programs.

The next section will provide a detailed overview of ESL LIEPs, discuss program models,
implementation considerations, and nationwide data, and the ESL/ELD program implementation
and student participation.

Let's review the key features of ESL/ELD programs. ESL/ELD is an English only program model,
SO no partner language is used in this type of LIEP.

This is a program of techniques, methodology, and special curricula designed to teach students
English language skills which include listening, speaking, reading and writing; study skills; content;
vocabulary; and cultural orientation.

ESL/ELD instruction is usually implemented by either pulling students out of the general education
class for dedicated time with the ESL teacher or the ESL/ELD teacher coming into the general
education classroom to work with students.

Though other program design elements may be present upon enroliment in schools, students who
have been classified as English learners are often screened for English language proficiency via an
English language proficiency or an ELP assessment. If, based on the result of this assessment, it is
determined that a student needs language support. They may be enrolled in an ESL/ELD program
and assessed through an ELP assessment annually to determine whether they should remain or be
exited from language instructional programs.

Instruction in ESL/ELD LIEPs therefore supports ELs in meeting ELP standard, with a goal of
students developing high levels of academic English language proficiency.

As we mentioned in the previous slide, ESL/ELD are English only programs, so while some home
language use may occur informally, it is not the mode of instruction or the instructional goal of
ESL/ELD programs. Students can enter ESL/ELD programs in any grade and at any point of the
school year and remain in the program for as long as determined by the result of the ELP
assessment.

Instruction in ESL/ELD programs is often delivered by ESL specialists who are certified or
endorsed in ESL pedagogy. Though certification requirements may vary from state to state.

There are a number of benefits to ESL/ELD LIEPs. They include strong focus on the development
of English language skills, aligning instruction to ELs, language proficiency level, supporting ELs’
participation in mainstream classrooms, and dedicated support and attention from ESL/ELD
educators.

Let's now review ESL/ELD program design and implementation considerations.
Two common ways of delivering instruction in ESL programs is through pull out or push in models.

In the pull out model, an ESL specialist takes English learners out of general education classes and
works with them separately and activities that support language development and proficiency. This
model is very common in elementary grades.

In the push in model, an ESL/ELD specialist comes into the general education classroom and
support students individually or in small groups with academic tasks while providing ELD
instruction. This model is common in both elementary and secondary settings.

Other modes of instructional delivery in ESL/ELD LIEPs include classroom ESL, in which students
are scheduled for a dedicated ESL class period, during which they receive language and literacy
instruction from an ESL specialist, and co-teaching, where an ESL educator and a content teacher
plan and deliver lessons to ELs and general education students jointly. Classroom ESL is more
common in secondary grades, while co-teaching is common in both elementary and secondary
contexts.



EL instructional integration occurs across ESL/ELD programs. Sometimes EL instruction is self-
contained, meaning that ELs are fully separated from non-elite classrooms. Sometimes ELs are
supported by an ESL specialist in general education classrooms, like in the case of push in
instructional mode. There are also instances when ELs are supported by general education
teachers, who may or may not be certified or endorsed in ESL instruction.

Research shows that integration, rather than segregation of ELs from general education classroom

is the more beneficial approach for ELs academically, socially, and culturally. LEAs and schools
often implement more than one single program design when using Title Il funding. Implementation
decisions may depend on ELs’ proficiency levels, educators’ capacity, state academic and ELP
standards, and state licensure and certification requirements.

There are a number of factors that schools and LEAs should consider when implementing this
ESL/ELD program model. Teacher expertise and preparedness play a big role in successful
implementation.

In addition, in this program model, the balance between dedicated language development time and
ELs adequate access to grade level instruction plays an important role. Scheduling, co-planning,
and collaboration between general educators and ESL instructional staff must be present, as well
as valid and reliable assessment and evaluation practices.

As with all other types of LIEPs, professional development and strong administrative support are
also essential for successful ESL/ELD implementation. The next few slides will examine these
factors in more detail.

Educator preparedness [and expertise] play an essential role in ESL/ELD program models.
Specialists who deliver ESL/ELD instruction must have a strong foundational knowledge of second
language acquisition and have a deep understanding of their states’ ELD standards. Throughout
the US, most states participate in the WIDA or ELPA 21 consortia, but all SEAs follow a robust set
of ELD standards that serve as the foundation of ESL/ELD instruction.

Educators must also be able to design instruction that integrates language support into content
area instruction and be able to apply differentiation strategies, provide appropriate scaffolding, and
employ responsive teaching strategies. Certification and licensing requirements vary between
SEAs. New York, for example, has robust requirements that specify that classroom ESL must be
taught by an educator certified in ESL, and if an educator teaches an integrated class with ELs and
non-ELs, that educator must be duly certified in ESL and content area that they teach.

Not all SEAs, however, have such clearly outlined guidelines for certification requirements, so it is
essential for LEAs that implement ESL program model to be very familiar with their SEA’s
requirements and ensure that instruction is delivered by qualified and knowledgeable educators.

Collaboration between ESL and content area educators is also very important for a successful
ESL/ELD program implementation. Because of many competing academic priorities and initiatives
in elementary and secondary settings. Purposeful scheduling is important as it can help prioritize
language support and development for English learners. Other areas of collaboration may include
shared planning and lesson delivery time, as well as joint professional learning.

These practices may help ensure ELs access to content areas, incorporating ELD standards into
content area instruction can also be useful in emphasizing academic language of content areas for
English learners.

Time and resources for English language instruction and support play a big role in successfully
implementing ESL/ELD programs, as we have mentioned on the last slide.

Purposeful time allocation for dedicated language instruction and lessening of competing priorities
are important factors to ensure that ELs receive instruction that can help them attain academic
language proficiency in English focused funding streams and investment in resources, staffing,



professional learning, family and community outreach and other ESL needs are also essential for
ESL/ELD program implementation.

In addition, provision of relevant, age appropriate, engaging and content specific resources can
play a big role in ensuring ELs access to grade level instruction and academic success.

Assessment and evaluation are important considerations for all LIEPs and play a particularly big
role in ESL/ELD program models.

Valid, reliable, and linguistically relevant assessment techniques and materials can help ensure
validity and reliability of assessments administered to ELs. Educators may consider assessment
adaptations and scaffolding that can help ELs demonstrate their knowledge of classroom
assessments. Familiarity with evaluation criteria for exiting ELs from language support, instruction
and monitoring and supporting ELs who have been exited are also factors that support students’
long term academic success.

Lastly, timely and appropriate evaluation of ELs for special education and gifted and talented
programs is essential. SEAs are entitled by law to receive language support and special education
services when they need them.

As with the implementation of all LIEPs, professional learning and continuous support play an
important role during professional learning opportunities. It is important that educators receive
practical examples and strategies and have access to shared and peer reviewed resources.

Job-embedded training that provides educators with resources and strategies to support ELs in
various content areas can be very useful as well as relevant and responsive professional
development.

Let's now look at the nationwide implementation and student data for ESL/ELD LIEPs.

This slide displays the percentages of SEAs that implemented various types of LIEPs in school
years 2020-2021 and 2021-2022. In school years 2020-2021 and 2021-2022, 88% and 86% of
SEAs, respectively reported their LEAs were implementing ESL/ELD program models in school
years 2020 to 2021.

North Carolina was the only SEA to report that it offered ESL/ELD program model exclusively in
school year 2021-2022. Minnesota reported that it stopped offering ESL/ELD program model in
school years 2020-2021 and 2021-2022, 46% of ELs were enrolled in ESL/ELD programs
nationwide.

Please take a moment to read the questions on the slide.

We hope that you enjoyed the content of this module, and we would like you to reflect on the
ESL/ELD LIEPs while considering your own professional contexts. These questions are also
available in the PDF document that is a part of this module.

This slide presents some resources on language instruction educational programs. These
resources are also available in the PDF document that is a part of this module.

For more information on LIEPs and other topics, we invite you to visit the National Clearinghouse
for English Language Acquisition website. You can scan the QR code on this slide or go to
www.ncela.gov.

There is a brief module quiz that you can check to assess your understanding of this module’s
content. The quiz is available on the main module page.

You can receive a certificate of completion for this module. Download your certificate on the
module page after passing the module quiz.

We also invite you to complete the remaining five modules in this learning series.



Each module takes a deep dive into each type of LIEP. These modules feature data on LIEP
implementation and a presentation from prominent subject matter experts. Click on the link on the
main module page or on the main page for this learning series to access the remaining five
modules.

When you complete all six modules of this lib learning series, you can earn a digital badge upon
completion of the entire learning series. Email askncela@manhattanstrategy.com to request your
digital badge. Information on how to request your digital badge can also be found on the Main
Learning Series page.

We thank you for your attention and participation. Goodbye.
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