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Poll questions for discussion

 ​What leaders do we have out there in the audience 
(principals, directors, superintendents, asst. principals, other admin, 
other specify)​?

How many of you in the audience are already implementing DLE?​
What do you want to take away from these two webinars?​
What do you need as a Leader to support your work in DLE?
Our next webinar in on April 30th and will primarily focus on HOW to 

implement for growth and sustainability
What is your single most pressing question about DLE?
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3 W’s of Dual Language Education

 What is dual language?
 Why is dual language important?
 HoW is it implemented for success 

and sustainability?



What is Dual Language Education?

• Sustained instruction in English and the partner 
language for at least 6  years

• 50-100% of instruction in the partner language 
throughout the program

• Biliteracy instruction in both program languages 
by the upper elementary grades

(Howard, Sugarman & Christian, 2007)



Why Call It Dual Language Bilingual 
Education?



Why Call It Dual Language Bilingual 
Education?

To reconnect with its 
original civil rights 

roots 
(García et al., 2018)

To honor the long 
struggle and tradition 
of bilingual ed. in the 

US

To recognize the 
importance of assets-

based programs 

To highlight 
sociolinguistic 

realities and bilingual 
continuum of all 

students 
(Sánchez et al., 2017) 

As a response to the 
gentrification of 

DLBE

(de Jong, Freire, & Alfaro, 2024)



Goals of Dual Language Bilingual Education

2014

Academic
Achievement

Bilingualism/ 
Biliteracy

Sociocultural 
competence

Critical
consciousness



Biliteracy 

Sequential Biliteracy

1st

2nd

Biliteracy in "first" language

Biliteracy in "first" 
language

Biliteracy in 
"second" language

Simultaneous Biliteracy

Biliteracy in 
English

Biliteracy in 
partner 

language
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DUAL LANGUAGE BILINGUAL EDUCATION
POPULATION PROGRAM LANGUAGE ALLOCATION POLICY

• One-way world/foreign language
immersion

• Two-way
• One-way developmental
• Heritage language

• 90:10
• 80:20
• 50:50

Flexible language allocation

TEACHER MODEL LANGUAGE PEDAGOGICAL POLICY

• Two-teacher model
• One-teacher model

• Translanguaging and flexible language
separation
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Equal LaAl model
(50:50 model)

% of instruction
in partner
language

% of instruction in 
English

K 50 50

1 50 50

2 50 50

3 50 50

4 50 50

5 50 50

6 50 50

(An equitable LaAl model
this specific example is a 90:10 

model)
% of instruction

in partner
language

% of instruction in 
English

K 90 10

1 90 10

2 80 20

3 70 30

4 60 40

5 50 50

6 50 50



Definition of Gentrification

The process whereby the character of a poor urban area is changed 
by wealthier people moving in, improving housing, and attracting new 
businesses, often displacing current inhabitants in the process.



Definition of DLBE Gentrification
“Trends in DL[BE] that have pushed out ELs and other non-privileged 
students from multilingual education options”
(Valdez, Freire & Delavan, 2016, p. 604)



Why is dual language bilingual education 
significant and highly valued?

1. Bilingualism/Biliteracy
2. Academic Achievement 

through two languages
3. Advancement of Socio-

Cultural Competence
4. Critical Consciousness

Language acquisition
Nurtures cognitive abilities
Understanding  and 
appreciation for diversity 
and a sense of belonging

Research in DLBE has consistently documented dual language as the most effective 
model of bilingual education for Emergent Bilingual students.



Why? It’s more than just language: 
Biliteracy Matters! (1)

Brain Executive Functions
 Multi Tasking/Tasks Switching
 Continuous experience of controlling 

two languages
 Switching from language to the other

 Social Cues – knowing what language to 
use with whom ; Knowing when to  make 
the switch

 Precocious Readers 
 Delaying onset Dementia
 Slowing Cognitive Aging

DLBE is not just 
about students 
learning a second 
language.

https://www.bilingualism-matters.org/



Why? It’s more than just language: 
Biliteracy Matters! (2)

Across the 
Curriculum



Spanish-English Bilingualism/Biliteracy 
Student Outcomes in DLBE (2011–2021)

• Acosta et al. (2019)
• Aguilar et al. (2020)
• Alamillo et al. (2017
• Alvear (2019)
• Arteagoitia & Yen (2020)
• Babino (2017)
• Babino and Stewart (2017)
• Babino & Stewart, 2020
• Bauer et al. (2017)
• Berens et al. (2013)
• Burkhauser et al. (2016)
• Clark (2020)

• Dworin (2011)
• Escamilla et al. (2014)
• Esposito and Bauer (2019)
• Esquivel (2020)
• Howard et al. (2012)
• Howard and Neugebauer (2015)
• Kalia et al. (2018)
• Kalia et al. (2019)
• Kaushanskaya et al. (2014)
• Kim et al. (2015)
• Kuo et al. (2017)
• Linan-Thompson et al. (2018)
• Lindholm-Leary & Hernandez (2011)
• Lucero (2018a)

• Lucero (2018b)
• Martínez-Álvarez et al. (2012)
• Martínez-Álvarez (2017)
• Murphy (2014)
• Nakamoto et al. (2012)
• Neugebauer & Howard (2021)
• Osorio (2020)
• Pollard-Durodola et al. (2021)
• Ruiz-Funes (2020)
• Steele et al. (2017)
• Taub et al. (2017)
• Watzinger-Tharp et al. (2018)
• Watzinger-Tharp et al. (2021)



Izquierdo, 2023



Why? It’s more than just language: Socio 
Cultural Competence Matters!

Students gain:
 Empathy
 Awareness of the 

importance and relevance 
of Diversity

 A respect for and an 
appreciation of similarities 
and differences among 
cultures

… goes beyond 
tolerance, which 
implies that one is 
simply willing to 
overlook differences.



Cultural Competence — A 21st Century 
Skills Set

… ability of a person to effectively interact, work, and 
develop meaningful relationships with people of various 

cultural backgrounds
…  can include the beliefs, customs, and behaviors of 

people from various groups.
Gaining cultural competence is a lifelong process of 

increasing self-awareness, developing social skills and 
behaviors around diversity, and gaining the ability to 

advocate for others.
https://extensionpubs.unl.edu/publication/g1375

De Guzman, M.R.; Durden, T.R.; Taylor, S.A.; Guzman, J.M. ; & Potthoff, K.L.

https://extensionpubs.unl.edu/publication/g1375


The Early Years
Authors Language Context Program 

Type
Method of 
Inquiry

Student SCC Outcome

Coady 2020 Spanish-
English

Coral Way, Fl TWBE Qualitative / 
Archival

• Cross-cultural friendship;
• Positive attitudes toward

bilingualism

Lambert 1987; 
Lambert & Tucker, 
1972; Lambert, 
1994

French-
English

Canada OWBE / 
World 
Language

Likert Scale 
Surveys 
&  Interviews

• Positive attitudes toward
speakers of other language

Lambert & 
Cazabon 1994;
Cazabon et al., 
1993
Cazaon et al., 1996

Spanish-
English

Cambridge, 
MA

TWBE Surveys & 
Sociograms

• Positive attitudes toward
bilingualism & biculturalism;

• Positive attitudes toward cross-
group friendship;

• Sociometric evidence of cross-
group friendship formation

Freeman, 1996 Spanish-
English

Washington, 
DC

TWBE Ethnographic 
& discourse 
analysis

• student cross-group interactions
and communication



A Focus on Student Attitudes

Authors Language Context Program 
Type

Method of 
Inquiry

Student SCC Outcome

Rolstad 1997 Korean – 
English

 

Los Angeles
3rd language 
learners

TWBE Likert Scale 
Surveys 
(based on 
Lambert & 
Tucker)

• Positive attitudes toward own group
• Positive attitudes toward others

Lindolm, 1994; 
Lindholm-Leary, 
2001; Lindholm-
Leary & Block, 
2010

Spanish-English
 

 
 

California TWBE Attitude and 
Self-perception 
Surveys

• Student self-esteem;
• Attitudes toward other languages
• Attitudes towards speakers of other 

languages
• Attitudes toward bilingualism

Lindholm- Leary 
2011

Chinese-
English

California

Mandarin & 
Cantonese  

TWBE Attitude and 
Self-perception 
Surveys

• Student self-esteem;
• Attitudes toward other languages
• Attitudes towards speakers of other 

languages
• Attitudes toward bilingualism



Beyond Attitudes

Authors Language Context Program 
Type

Method of 
Inquiry

Student SCC Outcome

Bearse & de 
Jong 2008

Spanish-English N.E. of U.S
Secondary 
students

TWBE Focus Groups & 
Surveys

• Positive attitudes toward bilingualism & 
biculturalism

• Cultural knowledge & Open mindedness
• Positive attitudes toward inter-ethnic 

friendships 

Anberg- 
Espinoza 2008

Spanish-English California
African
American 

TWBE Interviews •  Cultural knowledge
•  Cross-group friendships

Butvilofsky & 
Gumina 2020

Spanish-English Arizona- 
Mexico Border

TWBE Focus Groups & 
Student Writing 
Samples

• Positive attitudes toward bilingualism & 
biculturalism

• Awareness of value of bilingualism for 
transformative action

*Feinauer, 
DeJordy & 
Howard 2023

Spanish-English Costa Rica TWBE Social Network 
Analysis

• Cross-group friendship patterns  



Beyond Attitudes 2

Authors Language Context Program 
Type

Method of 
Inquiry

Student SCC Outcome

Bauer & 
Harrison 2015

Spanish-English African 
American 
Students

TWBE Parent 
Interviews

• Cross linguistics and racial group 
friendships

• Positive attitudes toward Spanish & 
bilingualism

• Developing ‘critical stance’

Carrigo 2000 Spanish-English Los Angeles 
African
American 

TWBE • Cross-group friendships
• Black-White student desegregation

Lipka et 
al,2007

Yupiaq – English Alaska Heritage 
TWBE

Interviews & 
observations 

• Increased knowledge of Yupiaq language 
and culture

Luning & 
Yamauchi 
2010

Hawaiian - English Hawaii Heritage 
TWBE

Student 
Interviews

• Cultural knowledge
• Valued learning Hawaiian culture
• Increased connection to Hawaiian families 

and culture



Beyond Attitudes 3

Author Program Type Language Area

Freeman (1996) Two-way Spanish Race
Gender

Stolte (2017) Two-way Spanish Race
Immigration

Di Stefano and
Camicia (2018)

Two-way Spanish Immigration

Heiman and Yanes (2018); 
Heiman (2021)

Two-way Spanish Race
Immigration
Class

Butvilofsky and
Gumina (2020)

Two-way Spanish Race
Culture

Freire (2020) Two-way Spanish Race
Immigration



Why? DLBE Leadership Matters!

Leaders recognize,
DLBE as a paradigm shift in how students are educated and how 

they experience school.
Paradigm shift extends beyond simply learning Spanish and 

English.
DLBE requires reorganizing their school(s) and priorities to 

cultivate positive lifelong attitudes for all languages and cultures
within their students to impact the school climate and educational 
experience in powerful ways.



Why? DLBE Leadership Matters!
Leaders ...

Critical and central for sustainability especially in
large scale/districtwide implementation ...

 Set up the conditions for successful implementation of (1) 
bilingualism/biliteracy; (2) high academic achievement 
through two languages; and (3) the advancement of socio-
cultural competence.

 Set up systems/policies for monitoring and accountability at all 
levels.



Why? DLBE Leadership Matters!

 Informed, collaborative, research based decisions of a 
DLBE program model and design

 Staffing — programmatic staffing allocations need to be
considered to grow and sustain a DLBE commitment.

 Biliteracy Design
 Inter/Intra district department curriculum collaboration
 Assessment in both languages internal/external
 Ongoing DLBE Professional Development - At all levels 

(teachers, principals, administration, families, community, 
superintendent, school board)



Mayra Canizales Cruz,
Principal (2014–2021) Washington, DC 
Public Schools

She served as the principal of Oyster-Adams Bilingual School
in DC Public Schools from 2014-2021 where she was an equity-
driven school leader, ultimately leading the school to be awarded
a 2020 National Blue Ribbon in the Exemplary High Performing
Schools category. In 2020, she was also recognized by the US 
Department of Education as a National Blue Ribbon principal, 
being awarded the coveted Terrel H. Bell awards for outstanding
school leadership. Mayra has deep practitioner experience as a 
former teacher, instructional coach, and Assistant Principal in 
dual language schools. In 2012, she was awarded the Excellence
in Teaching Award by DC Public Schools. Educational equity work
resonates deeply with Mayra, as a daughter of immigrants, a first-
generation college graduate, a former English language learner, 
and a product of bilingual school programming.



Veronica Dunn, 
Principal César Chávez Elementary 
School Davis Joint Unified School 
District Davis, California

Principal at César Chávez Elementary School. Veronica 
received both her undergraduate degree and bilingual 
teaching credential from UC Davis in 1999. She taught 3rd, 
4th and 5th grades in the Spanish Immersion Program for 
seven years in Winters before taking a position to teach 6th 
grade at César Chávez in 2014. In 2017, she completed 
both her Preliminary Administrative Credential and Master’s 
Degree in Educational Leadership & Policy from CSU 
Sacramento. Appointed Interim Principal at Pioneer 
Elementary School, she quickly recognized her passion for 
building collaborative and trusting relationships with 
students, teachers and families. She is grateful and honored 
to begin her administrative career working alongside the 
inspiring, talented community of learners at César Chávez 
Elementary School.



Dr. Michael Robert, 
Superintendent Osborne School District 
Phoenix, Arizona

Dr. Robert is proud to begin his seventh year as 
superintendent of the Osborn School District. Prior to being 
named superintendent, Dr. Robert was principal of Encanto 
School, a Prek-3rd grade dual language school in Osborn 
for 10 years as it became an ‘A’ rated school and honored as 
an A+ School of Excellence  by the Arizona Educational 
Foundation. Dr. Robert was a teacher in public Montessori, 
bilingual, dual language, and early childhood settings in 
California, Arizona, and in the Commonwealth of the 
Northern Mariana Islands for 12 years before becoming an 
assistant principal, principal, and ultimately Superintendent. 
This is his 30th year in elementary education. Dr. Robert has 
been directly involved in bilingual and dual language 
education for 4 years as a teacher, 11 years in school 
leadership, and 7 years as superintendent.



Lynn Fulton 
Education Specialist Dual Language 
Immersion Delaware Department of 
Education

Lynn coordinates the immersion component of 
Delaware’s  World Language Expansion Initiative and provides 
support to more 60 elementary and middle school immersion 
programs with a focus on articulated K-12 program 
implementation. She works with administrators and teachers to 
build their capacity to implement sustainable dual language 
immersion programs that lead students to high levels of 
academic achievement and literacy in more than one language. 
Lynn regularly collaborates with schools to increase opportunity 
and access to dual language immersion for multilingual learners 
and facilitates professional learning to meet the needs of 
teachers and administrators in these programs.



ROUND 1

How old is your DLBE program?
What prompted  the start of your program?

What are your demographics?
Describe your DLBE model



Since 1971
As a highly effective, dual language school for over 50 
years, we believe that all children are born and wired with 
the curiosity and ability to learn multiple languages. At 
Oyster-Adams we believe that ALL students, regardless 
of race, class, gender, or circumstance, can achieve 
bilingually at high levels. The main mission of the school 
is to foster confident students who are bilingual and bi-
literate in at least two languages. Moreover, we want to 
help them know themselves and become globally aware 
people who know what they want to achieve. 
We want students to be able to explain how they will use 
languages to achieve change in their world. All OA 
students strive to live our community actions daily: 
Act with Integrity, Live Graciously, Lead by Example, 
and  Think Globally. Oyster-Adams

 Bilingual School 
Washington, DC



How is the dual-language classroom structured?

PK4 (Spanish 
immersion 90:10, 
one-way)

K  (Spanish 
Immersion 90:10, 
two-way) 

1st-8th, Dual 
Language Two-
Way)

1st – 3rd Grades
Subject Language

Spanish 
Humanities

Spanish

Mathematics Spanish

English 
Humanities

English

Science English

PE Spanish

Art English

Library/Music Bilingual

4th – 8th Grades
Subject Language

Science Spanish and 
English

Spanish 
Humanities

Spanish

English 
Humanities

English

Mathematics Spanish and 
English

Chinese Advanced 
Course

PE/ Art Spanish

Library/Music English



César Chávez Elementary, Davis, CA

Vision/Mission statement at César 
Chávez Elementary K-6 School: We are a 
Spanish Language Immersion Program 
established in 1997 who nurtures a 
vibrant learning community in which 
students from diverse backgrounds 
speak, read, and write in Spanish and 
participate in multicultural studies and 
experiences as part of their education. 
Our program values multicultural 
education and inclusivity, cultivates 
belonging and respect, and thrives on 
collaboration and partnerships among 
students, staff, parents, and the wider 
community.  https://cesarchavez.djusd.net/

Sociocultural 
Competency our 

central focus

https://cesarchavez.djusd.net/


Critical Third Pillar-Sociocultural Competence: How do we  
 measure this?

Student Engagement = 492 Enrollment
● Daily attendance goal = 97%
● K-1st:100, 2nd 90:10, 3rd 80:20, 4th-6th 75:25
● VAPA= 100% Student Exhibits & Performances
● Multilingual students = 21%
● Heritage Months & Multicultural Observances
● Environmental Justice & Campus Stewardship
● Before-After-School Clubs = 53% participation
● Seal of Biliteracy = Avg. 40 Seniors/CCE

Staff Engagement = 52 Staff
● Low teacher turnover = Avg.13 yrs at CCE
● Low support staff turnover = Avg. 9 yrs at CCE
● 18 staff members are also former/current parents
● Argentina, Chile, Colombia, El Salvador, Peru,    

Mexico, Costa Rica, and Spain.
● Two teachers are former CCE graduates
● Two teachers were former paraeducators
● Four teachers former CCE student teachers 



Delaware Dual Language Immersion

● Governor’s World Language Initiative 2011
● Programs in Chinese, Greek, Spanish
● 10,000+ students enrolled K-8
● 40% of Spanish sites with Two-Way Immersion



ROUND 2



Through the years we have learned that programs that are 
very successful and long standing  are subject to 

gentrification. 
Oyster Adams is a two-time National Blue Ribbon public school in 
the nation's capital. The dual language program is a two way 
90/10 ( PK4) and 50/50 (K-8) design and balanced through an 
in-boundary and out-of-boundary language lottery system.



Veronica Dunn, Principal
César Chávez Elementary
School Davis Joint Unified School District
Davis, California

Critical Third Pillar-Sociocultural Competence
Could you please tell us how the goal of 

sociocultural competence has played a critical 
role at your school?



César Chávez Elementary’s 
Sociocultural Context is our 
relationship within our school’s 
climate and culture.  
We are grounded in…
● Arts & Engaging Curriculum/UDL
● Belonging
● Community Partnerships
● Equity
● Ethnic Studies
● Home-Heritage Language & Culture
● Inclusivity
● Identity
● Multiculturalism & Multilingualism
● Restorative Justice
● Social-Emotional Learning
● Social Justice
● Voice



Dr. Michael Robert, Superintendent
Osborne School District
Phoenix, Arizona

Six out of the seven schools in your district have 
survived despite Prop 203 in Arizona and many 
anti-bilingual education efforts. How do you 
ensure sustainability and what are some of the 
lessons learned over the years?



Lynn Fulton
Education Specialist Dual Language Immersion
Delaware Department of Education

How do you ensure multilingual students and 
their needs are met in Delaware's DLBE 
programs?



Access and Opportunity for MLLs

• Immersion programs in ALL schools in the district
• Targeted outreach to MLL communities with 

presentations promotion in multiple languages
• Enrollment lottery allocates/holds seats for MLLs
• Program acceptance delayed until two weeks before 

school starts
• Continuous engagement with MLL families



ROUND 3

What is a strength or a major success in your program?

What is a recommendation you’d like to share for leaders with 
DLBE programs at different stages?



Meeting the Needs of MLLs in Delaware DLI

● Consistent and ongoing collaboration with state MLL team
● Specialized and focused professional learning for English 

partners in Two-Way Immersion Programs
● Dedicated time for Content Transfer, Academic

Language Development, Cross-Linguistic
Connections

● Foundation of Oral Language
● Mirroring of Strategies
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Stay Connected With OELA 
• Visit OELA Home Page: 

https://www2.ed.gov/about/offices/list/oela/index.html

• Subscribe to Nexus Newsletter:
https://ncela.ed.gov/newsletters 

• NCELA on X: 
https://twitter.com/ASKNCELA1

• OELA Facebook Page:
https://www.facebook.com/ED.OELA/?ref=bookmarks 

• OELA on LinkedIn: 
https://linkedin.com/company/ed-oela    

• OELA on Pinterest:
https://in.pinterest.com/ed_oela/

• OELA on SoundCloud: 
https://soundcloud.com/ed_oela

Please contact AskNCELA at 
askncela@manhattanstrategy.com 

with comments and questions
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OELA Contact Information

Melissa Escalante
Management and Program Analyst, OELA

Melissa.Escalante@ed.gov
202-401-1407
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Thank You!
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