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How to Take Part in This

Webinar

Click the “Q&A” button to ask content
questions at any point.

Click the “Chat” button to ask technical
questions at any point.
Chat

A PDF of the presentation and the recording will
be made available to you after the webinar!
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Like & Follow on Social

Media

#ELsSchoolSuccess

Like OELA on Facebook
@ED.OELA
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Follow OELA on Twitter
@ASKNCELA1




| am a/an...
a.

b.
C.

Teacher/practitioner
School/district administrator
Student services staff (e.g., counselors,
psychologists, parent liaisons, etc.)

. OELA grantee
. Other (please type your response in chat)
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Institute of

Education Sciences

Office of English Language Acquisition

Supreet Anand, Emily McCarthy
Deputy Director, Deputy Chief,
OELA Educational
Opportunities
Section, Civil
Rights Division,
DOJ
Molly Faulkner-Bond, = Mary Schmida,
Senior Research Associate & Senior Research
REL-West ; Associate
REL-West
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Office of English Language

Acquisition (OELA)

OELA mission: To provide national leadership in
English learner (EL) education by advancing
opportunities for educational excellence and
equity for ELs and their families.
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1. Legal Context for English Learner Education
2. EEOA and English Learners
3. A Theory of Action (TOA) for English Learners

Education

Evidence-based instructional strategies
Evidence-based strategies for Systemic Action
NCELA Resources

Q&A

N o O A
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The Legal Context for
English Learner Education
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Legal Basis for Civil Right

Protections for ELs

= Title VI prohibits recipients of federal financial
assistance from discriminating on the basis of race,
color, or national origin.

42 U.S.C. § 2000d to d—7.

* The EEOA requires SEAs and LEAs to take
“appropriate action to overcome language barriers
that impede equal participation by [their] students in
[their] instructional programs.” 20 U.S.C. § 1703(f).

» Significant Case Laws: Lau v. Nichols, Castaneda v.
Pickard
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Taking Appropriate Action to Overcome Language
Barriers that Impede Students’ Equal
Participation in Instructional Programs

Emily H. McCarthy, OELA-Hosted Webinar on July 23, 2020:
Deputy Chief

Educational Opportunities Section
Civil Rights Division
Department of Justice

Back to School: Aligning Structural And
Instructional Practices To Promote English
Learner Success During the 2020-21 School Year
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U.S. Department of Justice

These slides provide general information about the
Justice Department’s enforcement of Section 1703(f) of
the Equal Educational Opportunities Act (EEOA), 20
U.S.C. § 1703(f). This presentation does not cover all
aspects of the Department’s EEOA enforcement efforts,
nor does this presentation answer specific compliance
questions because their answers are fact-dependent.
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Section 1703(f) of the EEOA

Section 1703(f) of the EEOA requires state education
agencies (SEAs) and local education agencies (LEAs) “to take
appropriate action to overcome language barriers that impede
equal participation by students in [the agencies’] instructional
programs.” 20 U.S.C. § 1703(1).

SEAs and LEAs, including public charter schools, are subject
to the EEOA.
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What does “appropriate action” mean?

A duty to make “a genuine and good faith effort, consistent
with local circumstances and resources, to remedy the
language deficiencies of [an educational agency’s] students.

b

Castaneda v. Pickard, 648 F.2d at 1007-1008, 1009 (5th Cir.

1981);

Intentional discrimination is not required. See id., see also
Issa v. Lancaster, 847 F.3d 121, 139-40 (3d. Cir. 2017).
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Castaiteda’s Three-Prong Test for Evaluating
the Appropriateness of an EL Program

« First, is the EL program informed by
sound educational theory?

« Second, are the “practices, resources, and
personnel” reasonably calculated to
implement the EL program “effectively”?

 Third, do program results show language
barriers “actually being overcome”?

« Castaneda, 648 F.2d at 1009-1010.
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Castaneda’s Second Prong

Are the “practices, resources, and personnel”
reasonably calculated to implement the EL
program “effectively” under the second prong?

DOJ looks at these issues among others:
Are ELs timely identified and properly placed in
EL programs?
Are EL services adequate and appropriate?
Are curricula and materials appropriate for ELs?

Are teachers qualified to deliver the EL
program?
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Potential Ways to Serve ELs Remotely

ESL-certified teachers provide synchronous
ESL classes using an online platform and small-
group options like chat rooms to ensure that
ELs practice their listening and speaking skills.

ESL-certified teachers co-plan and co-teach
online lessons with core content teachers to
ensure that the lessons are accessible to ELs.

ESL-certified teachers schedule weekly one-on-
one office hours with SLIFE and newcomer ELSs
to provide additional language support.
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Potential Ways to Train Teachers
of ELs Remotely

Districts create online training regarding effective strategies for
teaching ELs remotely.

Districts provide live training in which they model effective
strategies (e.g., using videos).

Training uses online chat rooms so that teachers can practice the
strategies in small groups.

Small groups share out with the larger group with trainers
providing constructive feedback.

Teachers apply the strategies with their ELs and report back in
the next training session.
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THANK YOU!

For more information about the Educational
Opportunities Section’s enforcement of Section
1703(f) of the EEOA, visit our website at
https://www.justice.gov/crt/educational-
opportunities-cases#origin
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" “What do we do when |
the environment
around us changes?”

\_ &

u @ASKNCELA1 ELsSchoolSuccess

teaching and learning for

“How do we adapt

the post-COVID
context?”

~

J

/

“How do we craft a
coherent plan and still
be prepared to shift

N

%tices as needed?
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' Institute of
Education Sciences

A Theory of Action for
English Learner
Education
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What is a Theory of

Institute of

ACtl O n ? Education Sciences

A systematic and visual way to present and

share your understanding of the

relationships among:

* the resources you have to operate your
program,

* the activities you plan, and

* the changes or results you hope to
achieve.
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What is a Theory of _—
ACthn? (Cont) Education Sciences

Also known as:

* Theory/Model of change * Action framework

* Logic model * Program framework
» Conceptual/Road map * Program theory
* Blueprint for change * Theoretical rationale
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What IS a TheOry Of Institute of
ACtlon? (Cont) Education Sciences

Theories of action can:

« define a shared language and vision for change,
goals, or priorities;

* help educators and leaders, design, implement,
monitor, and evaluate programs;

* guide program personnel in understanding the
program’s activities and intended outcomes
more clearly and completely; and

* help program personnel become more systematic
in thinking through the details of the program and
the relationships among its components at various
stages.

Source: Lawton, et al., 2014
] @ASKNCELA1 [EQJELsSchoolSuccess 23



How to Read a Theory of
Action

Institute of
Education Sciences

Characterized by four components:

 Resources — inputs to the system.

« Activities — aspects of implementation.

* Outputs — observable products of the completed
activities.

 Outcomes (short-, mid-, and long-term) — effects or

impacts within various timeframes

Sources:
Lawton et al., 2014 Fteisnopuurtnsesf . Activities . Outputs . Outcomes » Impact
W. K. Kellogg

Foundation, 2004
Your Planned Work Your Intended Results
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How to Read a Theory

of Action (cont.

Institute of

Education Sciences

If these
benefits to

(11 If you
If- =u the n = accomplish If you participants are
L1 your planned accomplish achieved, then
If you have activities, then your planned certain changes
access to you will activities to the in organizations,
State m e n tS Certain them, then you hopefully deliver extent you communities,
resources are can use them the amount of intended, then or systems
needed to to accomplish product and/or your participants might be
operate your your planned service that will benefit in expected to
program activities you infended certain ways occur
Resources/ Activities Outputs Outcomes Impact
Inputs

©

®)

®

©

)

Your Planned Work
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Your Intended Results

Source: W. K. Kellogg Foundation, 2004
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' Institute of
Education Sciences

A Theory Of Action For
Serving English Learners In
The Post-COVID Context

u @ASKNCELA1 ELsSchoolSuccess 26



Improving Reading, Discussion, and Writing in PK-2 Science and ELA—Logic Model

Project Goals:

1. Increase the percentage of high-needs PK-2 students meeting grade-level language and literacy standards
2. Improve PK-2 teachers’ abilities to implement high-quality language and literacy instruction in science and ELA
3. Build capacity and alignment across the PK-2 grades to support student learning needs

Inputs/Resources

Intervention Activities

15

Outputs

10

Outcomes Impact ‘

PK-2 Teacher
Professional Learning
(PL) with Coaching on (a)
foundational skills
instruction, (b) dialogic
reading instruction in
science and ELA
emphasizing reading

PK-2 Teachers:

« receive high-quality PL (10 days over 2 years) <}

« participate in team-based coaching (6 sessions
over 2 years)

« collaborate in monthly community of practice
* use curriculum enhancement materials to
implement high-impact instruction

PK-2 High-Needs Students:
engage in ...

« dialogic reading with complex

literary and informational texts
* text-based oral discussions
focused on higher order
comprehension skills

« instruction to scaffold

PK-2 High-Needs
as appropriate fo
level ...

Students use,
r the grade

* text-based academic

language, includi
in composing/wr

ng vocabulary,
iting

+ foundational skills in reading

and writing tasks

PK-2 High-Needs
Students achieve
grade level reading
and writing

standards parent meetings.

Volunteer college
EL Students make

appropriate

What resources are or could
reasonably be available?

Partnership with three
public high schoals.
Community mentors.
Local university space for

admissions directors for

annlicatinn warkehan

mentors.

Develop and deliver
student readiness program

(workshops).

What will the activities,
events, and such be?

Establish local college

mentorship program.
ReCruit and prepare peer

Nevalnn and daliver narant

What are the initial products

of these activities?

cohort.

Developed and delivered
12 workshops on college
application process, SAT/
ACT, FAFSA, and college

it

Recruited adequate num-
ber of mentars for student

in the short term?

on time,

college application
process.

Shidante rannrt incrascad

What changes are expected

Participating students ap-

ply to at least one college

Parents report increased
understanding of the

Institute of
Education Sciences

to oceur after the initial
outcomes?

accepted to and attend

college, remaining enrolied
into the third semester of

college.
Participating students’
GPAS are above 3.0 at

onllana intn tha third

What changes do you want

Participating students are

Problem statement: Low-income high school students in selectad communities attend college at a lower rate than their middle-class peers, leading to more limited opportunities, higher rates
of unemployment, and lower eamings.

What are the anticipated
changes over the long haul?

Low-income students in
participating communi-
ties attend college at the
same rate as middie-class
peers.

Low-income students in
participating communities

aradnata frnm callena ot

Figure A.1: WestEd’s Region 15 Comprehensive Center Logic Model

) Academic
Parent-Teacher -
Toams bPI T Logic Model
WestEd 9
OUTCOMES O, NEED
INPUTS ACTIVITIES OUTPUTS Short-Term Intermediate-Term Long-Term )
/ ™
Awareness & ! A e
APTT Model Readiness Phase 7 hours of intensive Edut:'n:fs Educators facili
training B embed family- contir
knowledge & engagement improve  INPUTS
Initial Training skills to engage 8
= practices. trans
33 hours of on-site families pract
APTT Facilitators support r
Teacher Planning * Knowledge, skills, and
Sessions .25 hours of teacher & . expertise of SEAS, LEAs,
b family cngagement Femilies Farvilies share Fam | WestEd, RELS, (Cs,
Implementation ministrators Increase inputan collabo  federal staff, and partner
Resources Tesm Meeting & staff knowledge & engagement engeg  organizations
Observations #of hours of home - skills to support - ey
based practice students * Research and
District & Schosl Leadership evidence-based practices
Staff Debrief Family Engagement  Federal and state funding
Action Plan Students Stud
Students Ty periorn ® Federal and state
Ongoing ) improve on standards on abovest  regulations, statutes, and
Families Coaching O izslcs, s state ons  guidonce
staff & administrators assessments assessments assess .
* Needs of various
Team Meetings slakeholder groups
Community # of engaged families «State ESSA plans
Partners il \ /
Families, \. /
— Tt - © Key WesiEd resources
Sessions Partners &
A¥ear Students
Commitment School-Wide
Events

Assumptions: Families will feel greater connection te their student’s school and

Planned Work

participation in their student’s achievement.

¥
Intended Resul

translation services.

Its

External factors: Limited access to transportation, childcare, and
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STRATEGIC
ACTIVITIES

o Determine needs,
readiness, capacity,
priorifies

» Develop o workplan,
prospectus, logic models

#Seled, plan, and
implement evidence-
based practices,
interventions, and
state-led initiatives

 Apply, model, and suppol
evidence-bosed decision
making

 Promote and support
collaboration willjlfi';
and across siates, in
parinership with other
TA Centers and RELs, to
maximize learning and
leverage resources

OUTPUTS

 Needs assessments

 Root couse analyses

o Strategic plans

* Logic models and
customized TA plans

*SEA ond stokeholder
leadership convenings

 Curated resources,
models, and examples
Customized tools,
templates, and profocols

*Learning modules and
training moferials

 Action plans
(implementation,
monitoring, evaluation)

« Content summaries/briefs

SHORT-TERM
OUTCOMES

o Increased SEA
communicafion,
coordination, and

MID-TERM
OUTCOMES

© Increased number of
students who have access
o effetive school leaders

collaboration that build and teachers (Human
toherence fo address Capacity)

identified priorities and o Estoblished

support improvem ocesses, and systems fo
efforts (Organizational i‘:'nplemem and e):ralume

Copody)

 Deepened SEA and LEA
knowledge, selection,
and uilization of EBPs
(Human Capacity)

#Increased evidence use
1o inform the alignment,
differentiation, and
enactment of policy
(Policy Copacity)

® Strategic use of resources
o support SEA and LEA
improvement efforts
(Resource Capacity)

school improvement efforts
(Organizational Capacity)
+ New/revised policies
based on research and
ovidence fo address
improvement needs
{Policy Capacity)
o Improved equitable
distribution of human
ond material resources fo
high-need schools serving
disadvantaged students and
those in rural communities
(Resource Capacity)

SEAs need to implement and sustain high-priority, high-leverage change initiatives, supported by evidence and/or evidence-build-
ing initiatives that demonstrate positive outcomes for students and achieve educational equity. They face capacity challenges
including, but not limited to, changes in leadership, shifting/emerging priorities, siloed operations, and budgetary constraints.

LONG-TERM
OUTCOMES

#Sustained and scaled
systems for continuous
improvement in targeted,
high-leverage, high-
impact priorifies

*Sustained and saled
evidence-based practices
that drive SEA and LEA
improvement efforts

*|mproved LEA practices
for the equitable
distribution of human and
material resources

* Improved opportuniies
and outcomes for all
students, especially rural
and low-income students
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Institute of
Education Sciences

Policy Theory of Change:
What is the underlying belief/spirit of the law we are trying to enact? How does the law propose to realize that belief?

Process Theory: Impact Theory:
What actions are we going to take, and why do we believe these are the How do we expect our actions to help us accomplish our goals?
“right” actions to accomplish our goals?

Inputs & Strategies & Activities Outputs Short-term Mid-term outcomes Long-term
Resources outcomes outcomes

Adapted from: http://mps.milwaukee.k12.wi.us
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Policy Theory of Change: English learners are (1) entitled to certain legal protections and services in virtue of their status as language learners,
AND (2) valuable members of the academic community who are capable of rigorous learning and achievement. LEAs must actively include
English learners in educational programs and are most successful in accomplishing this when they orient decision-making around these concepts.

Institute of
Education Sciences

Process Theory:

What actions are we going to take, and why do we believe these are the
“right” actions to accomplish our goals?

Impact Theory:
How do we expect our actions to help us accomplish our goals?

Inputs &
Resources

Strategies & Activities

Outputs

] @ASKNCELA1 [EQJELsSchoolSuccess

Short-term Mid-term outcomes Long-term
outcomes outcomes

Adapted from: http://mps.milwaukee.k12.wi.us
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Institute of
Education Sciences

Policy Theory of Change: English learners are (1) entitled to certain legal protections and services in virtue of their status as language learners,
AND (2) valuable members of the academic community who are capable of rigorous learning and achievement. LEAs must actively include
English learners in educational programs and are most successful in accomplishing this when they orient decision-making around these concepts.

Process Theory: To design and implement quality instruction for English
;learners, educators need guidance, examples, time, leadership, and
opportunities for collaboration that are sustained, embedded, and job-

Impact Theory: English Learners will thrive in academic settings
when the adults around them have the information and supports
they need to confidently design and implement quality instruction

Educators have
access to the
resources,
professional
learning, and time
they need to design
and implement
quality instruction for
English learners in
both remote and in-
person environments

Educators are aware
of the district’s
vision, goals, and
priorities around
English learners as
students and
members of the
academic
community

relevant. that is rigorous, inclusive, and asset-oriented.
Inputs & Strategies & Activities Outputs Short-term Mid-term outcomes Long-term
Resources outcomes outcomes

English learners can access,
participate in, contribute to,
and benefit from rigorous
academic teaching and
learning

English learners develop the
English language skills and
practices to demonstrate
target proficiency

English learners graduate
from HS having received a
rigorous academic
education, regardless of
their language status

English learners graduate
from HS prepared to pursue
a variety of post-secondary
pathways

English learners
have confidence
in their abilities
and value as
individuals

English earners
see themselves as
agents capable of
creating a
positive, secure
future for
themselves and
their communities

English learners
continue to be life-
long learners of
both language and
content

] @ASKNCELA1 [EQJELsSchoolSuccess
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Institute of
Education Sciences

Policy Theory of Change: English learners are (1) entitled to certain legal protections and services in virtue of their status as language learners,
AND (2) valuable members of the academic community who are capable of rigorous learning and achievement. LEAs must actively include
English learners in educational programs and are most successful in accomplishing this when they orient decision-making around these concepts.

Process Theory: To design and implement quality instruction for English
learners, educators need guidance, examples, time, leadership, and
opportunities for collaboration that are sustained, embedded, and job-

Impact Theory: English learners will thrive in academic settings
when the adults around them have the information and supports
they need to confidently design and implement quality instruction

achievement

Educators are aware
of the district’s
vision, goals, and
priorities around
English learners as
students and
members of the
academic
community

rigorous academic
education, regardless of
their language status

English learners graduate
from HS prepared to pursue
a variety of post-secondary
pathways

relevant. that is rigorous, inclusive, and asset-oriented.
Inputs & Strategies & Activities Outputs Short-term Mid-term outcomes Long-term
Resources outcomes outcomes
English learners can access,
Educators Educators have participate in, contribute to, English learners
access to the and benefit from rigorous have confidence
Programs resources, academic teaching and in their abilities
professional learning and value as
. learning, and time individuals
Instruction they need to design English learners develop the
and implement English language skills and English learners
Information quality instruction for | | practices to demonstrate see themselves as
about English learners in target proficiency agentsr capable of
student both remote and in- creating a
progress & person environments | | English learers graduate positive, secure
from HS having received a future for

themselves and
their communities

English learners
continue to be life-
long learners of
both language and
content

] @ASKNCELA1 [EQJELsSchoolSuccess
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Institute of
Education Sciences

Policy Theory of Change: English learners are (1) entitled to certain legal protections and services in virtue of their status as language learners,
AND (2) valuable members of the academic community who are capable of rigorous learning and achievement. LEAs must actively include
English learners in educational programs and are most successful in accomplishing this when they orient decision-making around these concepts.

Process Theory: To design and implement quality instruction for English
learners, educators need guidance, examples, time, leadership, and
opportunities for collaboration that are sustained, embedded, and job-

Impact Theory: English learners will thrive in academic settings
when the adults around them have the information and supports
they need to confidently design and implement quality instruction

achievement

participate in, benefit from,
contribute to remote (& in-person)
learning

Provide educators with guidance
and strategies to collect and use
information about student learning
in the absence of standardized test
scores.

Educators are aware
of the district’s
vision, goals, and
priorities around
English Learners as
students and
members of the
academic
community

rigorous academic
education, regardless of
their language status

English learners graduate
from HS prepared to pursue
a variety of post-secondary
pathways

relevant. that is rigorous, inclusive, and asset-oriented.
Inputs & Strategies & Activities Outputs Short-term Mid-term outcomes Long-term
Resources outcomes outcomes
Articulate a clear message about English learners can access,
Educators systemic and individual-level goals Educators have participate in, contribute to, English learners
and desired outcomes for English access to the and benefit from rigorous have confidence
P learners resources, academic teaching and in their abilities
rograms professional learning and value as
) Collect and provide educators with learning, and time individuals
Instruction examples/ information about what they need to design English learners develop the
quality instruction for English and implement English language skills and English learners
Information learners can look like, particularly quality instruction for | | Practices to demonstrate see themselves as
about in remote settings English learners in target proficiency agents capable of
student both remote and in- creating a
Ensure students have access to person environments English learners graduate positive, secure
progress & . ; '
the supports they need to from HS having received a future for

themselves and
their communitiesl
English Learners
continue to be life-
long learners of
both language and
content

] @ASKNCELA1 [EQJELsSchoolSuccess
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Institute of
Education Sciences

Policy Theory of Change: English learners are (1) entitled to certain legal protections and services in virtue of their status as language learners,
AND (2) valuable members of the academic community who are capable of rigorous learning and achievement. LEAs must actively include
English learners in educational programs and are most successful in accomplishing this when they orient decision-making around these concepts.

Process Theory: To design and implement quality instruction for English
learners, educators need guidance, examples, time, leadership, and
opportunities for collaboration that are sustained, embedded, and job-

Impact Theory: English learners will thrive in academic settings
when the adults around them have the information and supports
they need to confidently design and implement quality instruction

achievement

participate in, benefit from,
contribute to remote (& in-person)
learning

Provide educators with guidance
and strategies to collect and use
information about student learning
in the absence of standardized test
scores.

Time and professional learning
opportunities to support
educators in taking advantage
of resources and planning
quality instruction.

Guidance for educators about
formative assessment and
data use.

Educators are aware
of the district’s
vision, goals, and
priorities around
English learners as
students and
members of the
academic
community

rigorous academic
education, regardless of
their language status

English learners graduate
from HS prepared to pursue
a variety of post-secondary
pathways

relevant. that is rigorous, inclusive, and asset-oriented.

Inputs & Strategies & Activities Outputs Short-term Mid-term outcomes Long-term

Resources outcomes outcomes
Articulate a clear message about An explicit statement about the English learners can access,

Educators systemic and individual-level goals LEA’s vision, goals, and Educators have participate in, contribute to, English learners
and desired outcomes for English priorities for English learners access to the and benefit from rigorous have confidence
learners as individuals and as a group. resources, academic teaching and in their abilities

Programs . | ;

professional earning and value as
) Collect and provide educators with A resource hub for educators learning, and time individuals

Instruction examples/ information about what to access resources they need to design English learners develop the
quality instruction for English (documents, videos, templates, and implement English language skills and English learners

Information learners can look like, particularly material) to support their quality instruction for practices to demonstrate see themselves as

about in remote settings planning and implementation English learners in target proficiency agents capable of

student of quality instruction for English both remote and in- creating a
Ensure students have access to learners person environments English learners graduate positive, secure

progress & . ; '
the supports they need to from HS having received a future for

themselves and
their communities

English learners
continue to be life-
long learners of
both language and
content

] @ASKNCELA1 [EQJELsSchoolSuccess
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' Institute of
Education Sciences

Quality Instructional Practices
for English Learners
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Learning Takes Place
Through Social Interaction

In order to support ELS’
academic success, we
must focus on
opportunities for students
to engage in quality
Interactions that require
the use of language in
order to discuss, share,
understand, and process
academic content.

] @ASKNCELA1 [EQJELsSchoolSuccess

Institute of
Education Sciences
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Quality Interactions for
English Learners

Institute of
Education Sciences

» Thinking through speech to develop ideas
and practices

» Sustained talk to explore in depth ideas,
connections, and relationships

* Reciprocal interactions with peers, to
respond to, revise, refine, and build on each
others’ ideas

(Walqui & van Lier, 2010)
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What WI” TeaChIng Institute of
LOOk L|ke |n 2020_21 f) Education Sciences

1. Socially-distant in-person - Students and teachers
are in the classroom together, though spaced apart
and/or in smaller numbers or groups than normal.

2. Synchronous virtual instruction - Teacher delivers
full-class or grouped instruction in real-time via a
technology platform (Zoom, Teams, etc.).

3. Asynchronous instruction - Students access pre-
prepared lessons and engage in follow-up activities.

* Virtual asynchronous - Students use technology to access
the above.

* Low- or no-tech situations = Students do not have access
to technology and receive asynchronous materials or
iInstructions via hard copy.
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Institute of
Education Sciences

Regardless of the setting, how can educators support
quality interactions with their ELs?

* The Anticipatory Guide in three different
contexts:

* In the classroom
« Synchronously

* Asynchronously or with limited to no
technology
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PurpOSe Of the Institute of
Anticipatory Guide Ficatonsciences

* To activate students’ background knowledge

* To highlight or foreshadow themes or concepts
that students will explore in the body of the
lesson

« As a diagnostic tool for the teacher. It makes it
possible for teachers to learn ahead of the
lesson what students know or believe about a
certain theme or topic, and what background
information they are bringing to the text which
may support or impede their understanding
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Institute of
Education Sciences

Lesson 1: Advertising in the Contemporary World: An
Introduction to Persuasive Texts

* |[n this lesson, students are introduced to the
use of persuasion in visual, print, and
multimodal advertisements. Students explore
the different techniques that are used to make
them think, feel, or act in a particular way.

* Note: The culminating activity in this unit
requires students to analyze a speech and
then write their own persuasive essay.
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Institute of
Education Sciences

Fall Scenario #1: In the classroom

* In the classroom, opportunities for quality
interactions and a language focus are carefully
constructed by the teacher. For example:

« Students sit in groups of four (small group
discussions, round robin)

« Students work in pairs (think-pair-share, partner
collaboration)
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Statement

The purpose of advertisements is to persuade
you to buy something.

. Changing one word in an advertising slogan can
change the meaning of the ad.

Persuasive texts—essays, speeches, or
advertisements— always follow the same
format.

. Modern writers of persuasive texts, including
advertisements, use techniques that were used
more than two thousand years ago.

. The most effective persuasive texts use complex
words and sentences.

u @ASKNCELA1 ELsSchoolSuccess
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Formulaic Expressions to Guide the Discussion

PARTNER A: PARTNER B:

* | will read Statement 1. « | agree with you and
t says... can add...

* | agree/disagree with * | disagree with you
this statement because...
because... » So | am going to

* So | am going to mark mark agree/disagree.
agree/dis_agree. What « Now | will read
do you think? Statement 2...
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. * Modeling
> » Guided Practice
- * Formulaic
D @3%1 ﬁ Expressions

O
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We will offer
suggestions for
asynchronous
learning.
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Anticipatory Guide in Asynchronous
Distance Learning: Students First \Work
Independently

In this session, you will begin to think about how advertisers persuade people to
feel or act a certain way by:

e Reading statements and deciding whether you agree or disagree.

e Providing reasons for your opinion. Language to Choose

Some phrases you can use are:

e | agree with this statement because...
e |disagree with this statement because...

Step 1: Read each statement and mark whether you agree or disagree.

Step 2: Choose TWO statements and explain why you agree or disagree with
them.
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Explicit Modeling

Here's an example of what #1 might look like:

Statement

Agree

Disagree

Reasons

1. The purpose of
advertisements is to
persuade you to buy
something.

X

| agree with this statement
because the majority of the
advertisements | see are trying to
sell me something.

Your turn! Fill in the matrix with your own opinions and reasons.

] @ASKNCELA1 [EQJELsSchoolSuccess
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Give it a go! In the chat, respond to

Statement 1, using one of the two formulaic
expressions below:

Statement Agree | Disagree

1. The purpose of
advertisements is
to persuade you to
buy something.

Language to Choose
Some phrases you can use are:

e | agree with this statement because...

e | disagree with this statement because...

u @ASKNCELA1 ELsSchoolSuccess
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Next, invite students to share with a partner.

Step 1: Decide with your partner who will go first. The person who goes first
will select a statement to share, give an opinion

=
D

Step 2: Take turns until you have each shared at least two statements.

Language to Choose Google Meet
Some phrases you can use are: o)

e | agree with this statement because...
e | disagree with this statement because...
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And finally, students compare and contrast
two of their responses in writing:

Statement Summary

1. The purpose of We both disagree with this statement
advertisements is to persuade | because sometimes it makes you want
you to buy something. to do something

5. The most effective Alberto agrees with this statement
persuasive texts use complex because complex words help with
words and complex ideas while Brenda disagrees
sentences. with it because shorter is sweeter

u @ASKNCELA1 ELsSchoolSuccess 50



Low or No-Tech
Situation
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* Printed Packet

* Sibling or
Caregiver
Interactions
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Scaffolding that Supports Oral Language
Development

* Opportunities to work independently as well as
with a partner or small group

 Explicit modeling of both the process and the
language expectations

* Formulaic expressions
* Opportunities to write, read, speak, and listen
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Systemic Actions and
Leadership Strategies to Support
Quality Instruction
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Policy Theory of Change: English learners are (1) entitled to certain legal protections and services in virtue of their status as language learners,
AND (2) valuable members of the academic community who are capable of rigorous learning and achievement. LEAs must actively include
English learners in educational programs and are most successful in accomplishing this when they orient decision-making around these concepts.

Process Theory: To design and implement quality instruction for English
learners, educators need guidance, examples, time, leadership, and
opportunities for collaboration that are sustained, embedded, and job-

Impact Theory: English learners will thrive in academic settings
when the adults around them have the information and supports
they need to confidently design and implement quality instruction

achievement

participate in, benefit from,
contribute to remote (& in-person)
learning

Provide educators with guidance
and strategies to collect and use
information about student learning
in the absence of standardized test
scores.

Time and professional learning
opportunities to support
educators in taking advantage
of resources and planning
quality instruction.

Guidance for educators about
formative assessment and
data use.

Educators are aware
of the district’s
vision, goals, and
priorities around
English Learners as
students and
members of the
academic
community

rigorous academic
education, regardless of
their language status

English learners graduate
from HS prepared to pursue
a variety of post-secondary
pathways

relevant. that is rigorous, inclusive, and asset-oriented.
Inputs & Strategies & Activities Outputs Short-term Mid-term outcomes Long-term
Resources outcomes outcomes
Articulate a clear message about An explicit statement about the English learners can access,
Educators systemic and individual-level goals LEA’s vision, goals, and Educators have participate in, contribute to, English learners
and desired outcomes for English priorities for English learners access to the and benefit from rigorous have confidence
Learners as individuals and as a group. resources, academic teaching and in their abilities
Programs . | ;
professional earning and value as
) Collect and provide educators with A resource hub for educators learning, and time individuals
Instruction examples/ information about what to access resources they need to design English learners develop the
quality instruction for English (documents, videos, templates, and implement English language skills and English learners
Information learners can look like, particularly material) to support their quality instruction for practices to demonstrate see themselves as
about in remote settings planning and implementation English learners in target proficiency agents capable of
student of quality instruction for English both remote and in- creating a
Ensure students have access to learners. person environments English learners graduate positive, secure
progress & . ; '
the supports they need to from HS having received a future for

themselves and
their communities

English learners
continue to be life-
long learners of
both language and
content
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Strategy #1: Articulate a
Clear Message
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Action: Articulate a clear message about

systemic and individual-level goals and desired
outcomes for ELs.

Output #1: An explicit statement about the
LEA’s vision, goals, and priorities for ELs as
individuals and as a group.
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Strategy #1: Articulate a
Clear Message (cont.)
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Examples:

* New York Blueprint for English Language Learner/ Multilinqual

L earner Success

Arizona Lanquage Development Approach

California English Learner Roadmap

Oakland Unified School District ELL Master Plan

Clark County School District Academic Language and Content

Achievement (ALCA) Model
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http://www.nysed.gov/common/nysed/files/nys-blueprint-for-ell-success.pdf
https://cms.azed.gov/home/GetDocumentFile?id=5e149c9e03e2b32094fa7b5c
https://www.cde.ca.gov/sp/el/rm/
https://drive.google.com/file/d/0B5Vu5Twu6gBadDJOLWI5S1dDdmc/view
https://www.leg.state.nv.us/App/NELIS/REL/80th2019/ExhibitDocument/OpenExhibitDocument?exhibitId=36105&fileDownloadName=0214_CCSDm.pdf

Strategy #2: Provide el
Information and Examples oueston Seences

Action: Collect and provide educators with examples/
information about what quality instruction for ELs can
look like, particularly in remote settings.

Output #1: Aresource hub for educators to access
resources (documents, videos, templates, material) to
support their planning and implementation of quality
instruction for ELs.

Output #2: Time and professional learning
opportunities to support educators in taking advantage
of resources and planning quality instruction.
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Examples/Resources:
« Archived Webinar Series: Supporting Multilingual and

English Learner Students During Distance Learning

« Supporting English Learners During School Closures:
Considerations for Designing Distance Learning
Experiences

« How Educators Can Support English Learner Students in
Distance Learning

« Current Webinar Series: Perspectives on English Language
Learning: Aida Walqui in Conversation with Leading
Scholars

» "Persuasion Across Time and Space” lesson for digital
platforms
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https://www.wested.org/wested_event/supporting-multilingual-english-learners-during-distance-learning-webinar-series/
https://www.wested.org/resources/supporting-english-learners-during-school-closures/
https://www.wested.org/wested-insights/supporting-english-learner-students-in-distance-learning/
https://www.qtel.wested.org/conversation-with-leading-scholars
https://www.qtel.wested.org/digital-curriculum-persuasion

Strategy #3. Guidance
Around Data Use

Institute of
Education Sciences

Action: Provide educators with guidance and
strategies to collect and use information about

student learning in the absence of standardized
test scores

Output: Guidance for educators about formative
assessment and data use.
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Strategy #3 GUIdance Institute of
Around Data Use (cont.) coueston Seenees

Examples/Resources:

Provide educators with guidance and
information on formative assessment practices:

* Focusing Formative Assessment on the Needs
of English Language Learners

* Formative Assessment: Stories of Language
and Literacy Learning

* Progress Monitoring ldeas for English Learners
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https://www.wested.org/wp-content/uploads/2016/11/1391626953FormativeAssessment_report5-3.pdf
https://us.corwin.com/sites/default/files/upm-assets/25011_book_item_25011.pdf
https://theanswerlab.rossier.usc.edu/wp-content/uploads/2019/12/AnswerLab_Issue4_main-121819-FINAL.pdf

Strategy #3 GUIdance Institute of
Around Data Use (cont.) coueston Seenees

Examples/Resources:

Use technology tools to collect samples of
student work:

* FlipGrid (share video and voice recordings
online)

 Vocaroo (online voice recorder)

* Nearpod (formative assessment and online
lesson design)
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https://info.flipgrid.com/
https://vocaroo.com/
https://nearpod.com/
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Providing Feedback to Students

Purpose

Typical Language

Sentences/Clauses

Vocabulary
AT Walqui and Hernandez, 2001
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Next Steps and
Additional Resources
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Additional Resources s Y pretuteor
from IES and the RELs _

« REL West Webinar: Engaging Parents and

Students from Diverse Populations in the
Context of Distance Learning

 REL West Video: Scaffolding Structures to
Support Academic Conversations for English
Learners

* Al REL English learner resources

 Practice Guide: Teaching Academic Content
and Literacy to English Learners in Elementary
and Middle School
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https://ies.ed.gov/ncee/edlabs/regions/west/Publications/Details/204
https://ies.ed.gov/ncee/edlabs/regions/west/Publications/Details/204
https://ies.ed.gov/ncee/edlabs/projects/english_learners.asp
https://ies.ed.gov/ncee/edlabs/regions/west/Publications/Details/204
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Additional Resources from
OELA: Publications OELA

Integrating Language Into Integrating Language While
Early Childhood Education Teaching STEM

QFLA Podcast Series willle SOUNDCLOUD
Integrating Language into Early Childhood Education [ Share

https://ncela.ed.gov/
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Additional Resources

from OELA

* Providing Services To English Learners
During The COVID-19 Outbreak

* Engaging English Learners and Families
through Distance Learning
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https://www2.ed.gov/documents/coronavirus/covid-19-el-factsheet.pdf
https://ncela.ed.gov/Webinars

 Resources: OELA

New NCELA Webpage ~— ckamh

NEW: Ensuring Continuity Of Learning And Operations
Edit Manage display Revision operations Convert

j‘.—[ | ‘ l . ': _TRAINING

Facilitating Online Learning Resources to Share Distance Learning Plans

The Office of English Language Acquisition (OELA), knows how important it is that districts and schools have access to resources
that recognize the unique learning profiles and needs of English learners in order to facilitate their education during unplanned
school closures.

These resources are intended for school personnel and institutions of higher education to improve distance learning and the
support of English learners and their families during school closures. All resources are free. Additional resources will be added,
please check back periodically. To submit resources for consideration, please complete the Remote Learning Resources
Submission Form

https://ncela.ed.gov/new-ensuring-continuity-learning-and-operations
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Upcoming Publications

* Integrating Language While
Teaching Math
 NCELA Teaching Math Practice
Brief: Effective instructional
practices, examples, and practice
shifts for math teachers

* Title lll Biennial Report Congress
2014-2016
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OELA

Office of English Language Acquisition
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OELA Contact Information

Melissa Escalante
Management and Program Analyst, OELA

Melissa.Escalante@ed.gov
202-401-1407
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Webinar Feedback

« Brief survey at the end of the webinar.
* Please complete it and submit.
* We appreciate your feedback!
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Office of English Language Acquisition

* You can receive a Certificate of Completion if
you completed at least 90% of this webinar

« Email askncela@manhattanstrategy.com
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OELA

Thank You!
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