
Recommendations for Recommendations for 
Instruction of Adolescent Instruction of Adolescent 

NewcomersNewcomers
The webinar will begin at 2:00 EST. Attendees will be in a listen- 
only mode. If you experience challenges with the computer audio 
once the presentation begins and would like to listen via 
teleconference, press your ESC key to return to the split screen 
view. Then, click the Request Phone button at the bottom of the 
Participants panel at the right side of your screen. Your 
teleconference information will then appear on screen. 

We will begin shortly!  



Recommendations for Recommendations for 
Instruction of Adolescent Instruction of Adolescent 

NewcomersNewcomers
Mabel O. Rivera, PhD.

Ani C. Moughamian, PhD.
NCELA Webinar

March 4, 2009

Presenter�
Presentation Notes�
Welcome to the NCELA Webinar. Today we will first discuss research-based recommendations for instruction of adolescent newcomers. The second part will include recommendations of effective elements in programs for newcomers.�
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Presenter�
Presentation Notes�
The information contained in this seminar is adapted from the work of the Center on Instruction/English Language Learners Strand.�



ResearchResearch--based Recommendations for Instruction and based Recommendations for Instruction and 
Academic InterventionsAcademic Interventions

ResearchResearch--based Recommendations for Serving Adolescent based Recommendations for Serving Adolescent 
NewcomersNewcomers

ResearchResearch--based Recommendations for the Use of based Recommendations for the Use of 
Accommodations in LargeAccommodations in Large--scale Assessmentsscale Assessments

Practical Guidelines for the Education of Practical Guidelines for the Education of 
English Language LearnersEnglish Language Learners

Presenter�
Presentation Notes�
In 2006, the Center on Instruction published a series of 3 books dedicated to disseminate knowledge related to instruction of English Language Learners. The series is intended for K-12 policymakers, administrators, and teachers who seek to make informed decisions about instruction, academic interventions, and assessment of ELLs. 
Each book identifies which students are considered as English Language Learners, discusses the use of academic language skills, describes the methodology used, and makes recommendations based on empirical studies that included English Language Learners.�



Book 2: Adolescent NewcomersBook 2: Adolescent Newcomers
Foreword
Overview
Elements of Effective 
Instruction
Organizational Elements of  
Effective Newcomer 
Programs

Presenter�
Presentation Notes�
This presentation is based on the information contained in the second book: Research-based Recommendations for Serving Adolescent Newcomers.


�



Seminal Research ReviewsSeminal Research Reviews
August, D.L., & Shanahan, T. (Eds.). (2006). Developing literacy 

in a second language: Report of the National Literacy Panel. 
Mahwah, NJ: Lawrence Erlbaum Associates.

Genessee, F., Lindholm-Leary, K., Saunders, W. M., & Christian, 
D. (Eds.). (2006). Educating English language learners: A 
synthesis of research evidence. New York, NY: Cambridge 
University Press.

Short, D. & Boyson, B.A. (2004). Creating Access: Language 
and Academic Programs for Secondary School Newcomers. 
Washington, DC: Center for Applied Linguistics.

Presenter�
Presentation Notes�
These documents are considered seminal research reports and contributed to the development of the Practical Guidelines on the instruction of Adolescent Newcomers. �



Audience PollAudience Poll

Presenter�
Presentation Notes�
Before we start, we would like to know about our audience. Please take a few minutes to complete this poll. We would like to know what is your role within your organization.�



Adolescent NewcomersAdolescent Newcomers

Presenter�
Presentation Notes�
Let’s start by discussing our population.�



Adolescent NewcomersAdolescent Newcomers
Subset of ELLs:

• first enrolled in U.S. schools at middle or high 
school level;

and
• have attended an English-speaking school for 

fewer than two years;
• often with limited English proficiency;
• often with limited formal schooling. 

Presenter�
Presentation Notes�
Adolescent newcomers face the challenge of developing conversational ability and basic reading skills at the same time they are developing oral and written academic language skills in order to be successful in content-area classrooms in a much shorter window of time.
Adolescent newcomers comprise 44% of all ELLs (Short and Fitzsimmons, 2006).
�



A Diverse GroupA Diverse Group
Adolescent newcomers differ on key 
factors related to academic achievement, 
including:

• age of arrival in U.S. schools; 
• amount and degree of formal schooling; and
• level of literacy in native language.

Presenter�
Presentation Notes�
The diversity among newcomers poses an array of challenges to educators. 
The range of newcomers’ native language skills is positively related to their English acquisition; however, the lower their skills, the more effort and support they need to succeed in school.�



Learning ChallengesLearning Challenges
ELLs face unique learning challenges:
• to develop oral and written academic skills; 
• to develop the content-related knowledge and 

skills that define state standards
while simultaneously acquiring basic reading and 
conversational skills in a second language; and

• to demonstrate their learning on assessment in 
English, their second language.

Presenter�
Presentation Notes�
Not all ELLs struggle academically. However, several factors, such as quality of instruction and opportunity to practice reading and speaking, influence the progress of those who demonstrate deficiencies. 
These deficiencies are detrimental to their continued progress and increase the gap between them and their typical peers. The current model of LEP designation does not provide support to ELLs who are dismissed from LEP programs; therefore, the academic success of these students depends on the strength of processing and self-monitoring skills necessary for comprehension.

�



Other PotentialOther Potential ChallengesChallenges
ELLs may have
• little or no literacy in native language;
• limited understanding of the structure and 

operation of American schools; 
• enrolled in mainstream academic courses that 

lack an ESL focus.

Presenter�
Presentation Notes�
The language and schooling abilities in this homogeneous group vary in terms of their literacy skills as well as their familiarity with American school practices. Cultural differences play a role on how quickly newcomers may adapt to their new school. For example, routines may be different between their former and new school. Examples may be shorter or longer school hours, homework, and testing practices.�



Current PolicyCurrent Policy
andand

Academic AchievementAcademic Achievement



NCLB:
• High standards of learning and instruction for allall 

students;
• English Language Learners one of five areas of 

concentration to advance student achievement;
• Increased awareness of the academic needs and 

achievement of ELLs;
• Schools, districts, and states held accountable for 

teaching English andand content knowledge to ELLs.

English Language LearnersEnglish Language Learners 
and theand the No Child Left Behind ActNo Child Left Behind Act

Presenter�
Presentation Notes�
The No Child Left Behind Act focuses on high standards of learning and instruction with the goal of increasing academic achievement—in reading and math in particular—in all identified subgroups in the K-12 population. One of these subgroups is the growing population of English Language Learners (ELLs).�



English Language LearnersEnglish Language Learners 
and the No Child Left Behind Actand the No Child Left Behind Act
Under NCLB, state education agencies are 
held accountable for the progress of ELLs in 
two ways:
• Adequate Yearly Progress (AYP) expectations 

for Reading and Mathematics under Title I, and

• Annual Measurable Achievement Objectives 
(AMAOs) under Title III, demonstrating 
satisfactory progress in learning English and 
attaining English proficiency.

Presenter�
Presentation Notes�
Titles I and III of the NCLB regulate the progress of all ELLs. Most students in newcomer programs receive instruction for one year before they move to other language supported programs or mainstream.�



Audience PollAudience Poll

Presenter�
Presentation Notes�
Please share with us: how many of you work directly with adolescent newcomers? If you do, are your students proficient in their L1?�



Principles to considerPrinciples to consider 
when planning instructionwhen planning instruction

Transferability between L1 and English
ELLs draw on a host of linguistic, metacognitive, 

and experiential resources from their L1 
according to their proficiency level

Reading skills
well developed reading skills transfer from L1 to L2

Ex: inference from text, monitoring comprehension

Concept knowledge
well developed schemas only need a transfer of label from L1 to 

L2



Degree of transferabilityDegree of transferability
Depends upon:

The proficiency of native language skills
The degree of overlap in the oral and written 
characteristics of the native and second language
Type of language (alphabetic, logographic, etc.)
Similar orthographies
Overlap in sound-symbol correspondence



Conceptual FrameworkConceptual Framework



Expectations for Adolescent Expectations for Adolescent 
Literacy AchievementLiteracy Achievement

Proficiency in reading comprehension, writing, 
and oral discourse;  

Mastery of the discourse of text in a variety of 
academic domains and media.



Precursors to Achieving General Precursors to Achieving General 
Academic Literacy in High SchoolAcademic Literacy in High School
Learning to read:

• Elementary word reading skills;
• Background knowledge to support basic 

vocabulary development;
• Fluent reading, based on sufficient oral mastery of 

English vocabulary.

Reading to learn:
• Higher order comprehension-monitoring skills;
• Critical thinking skills and perspective-taking.

Presenter�
Presentation Notes�
Most newcomers need intensive reading instruction. 
Developing proficient academic literacy in a second language (L2) can take 4 to 9 years of instruction (Short, 2006).�



Academic Language:Academic Language: 
The Key to Academic SuccessThe Key to Academic Success

Academic language: Academic language: the vocabulary and 
semantics of a particular content-area literacy. 
• Fundamental to academic success in all domains;
• A primary source of ELLs’ difficulties with 

academic content across grades and domains;
• Often still a challenge after students achieve 

proficiency on state language proficiency tests;
• Influences ELLs’ performance on all 

assessments. 

Presenter�
Presentation Notes�
Proficient use of—and control over—academic language is the key to content-area learning (not only for Language Arts, but for other content areas as well).�



Conversational vs. Academic Language SkillsConversational vs. Academic Language Skills

ELLs with good conversational skills often lack sufficient 
academic language skills to succeed in school. 

Research has shown that good conversational English skills 
may be accompanied by limited academic language skills in 
ELLs.

The language of print differs from conversational language.

Presenter�
Presentation Notes�
It is quite possible to have adequate or even good conversational skills and yet lack the academic language to be successful in content areas. �



Components of Academic LanguageComponents of Academic Language
• Vocabulary used across academic disciplines: 

•• BreadthBreadth – knowing the meanings of many words, 
including many words for the same, or related, concepts;

•• DepthDepth – knowing multiple meanings, both common and 
uncommon, for a given word;

• Understanding complex sentence structures and syntax 
typical of formal writing styles;

• Written vocabulary (distinct from oral vocabulary);
• Understanding the structure of argument, academic 

discourse, and expository texts (how to participate in a 
debate, or how to organize a lab report).

Presenter�
Presentation Notes�


�



Other aspects of academic language relate to the text:
• Organization of expository paragraphs;
• Function of connectives (such as therefore and in 

contrast);
• Wide range of vocabulary that appears far more 

often in text than in oral conversation;
• Specific academic vocabulary—the words necessary 

to learn and talk about academic subjects (analyze, 
abstract, estimate, observe).

Components of Academic LanguageComponents of Academic Language



Why do students fail to acquire Why do students fail to acquire 
academic language?academic language?

• Lack of exposure to appropriate books and 
to people who use academic language;

• Lack of opportunities to learn and use 
academic language;

• Lack of systematic, explicit instruction and  
sufficient and supportive feedback.

(Scarcella, 2003)



Content Area Teachers: Key to Content Area Teachers: Key to 
Adolescent NewcomersAdolescent Newcomers’’ English MasteryEnglish Mastery
• Most ELLs enter English-instructed content classrooms 

long before they have achieved English proficiency.

• Thus, ELLs must master subject content during the same 
years in which they are learning English.

• Even without ESL training, teachers can learn effective 
approaches to integrate language with content instruction 
for ELLs.

(Echevarria et al., 2004; Short & Fitzsimmons 2005)

Presenter�
Presentation Notes�
The number of students learning English has grown far faster than the supply of qualified ESL and bilingual teachers (Echevarria et al., 2004).
 �



Content Area Teachers: Key to Content Area Teachers: Key to 
Adolescent NewcomersAdolescent Newcomers’’ English MasteryEnglish Mastery

In order to meet the demands of a workplace 
and a society where most information is 
conveyed in writing, all students must leave 
high school with the ability to read and 
understand academic English. 
Effective strategies for newcomers are likely 
to benefit their native English-speaking peers.

Presenter�
Presentation Notes�
Adolescent newcomers face the challenge of learning the content knowledge, academic vocabulary, command of language structures, and strategic thinking skills in a relatively short period of time (sometimes shorter than other ELLs).�



Effective Instruction for Effective Instruction for 
Adolescent NewcomersAdolescent Newcomers



Recommendations for Effective Instruction Recommendations for Effective Instruction 
of Adolescent Newcomersof Adolescent Newcomers

1. All middle and secondary school classrooms 
must address the language and literacy skills 
adolescent newcomers need for content area 
learning.

Presenter�
Presentation Notes�
Content area instruction must incorporate support for the language and literacy demands of the curriculum. This task should not rely solely on English Language Arts teachers�



2. All adolescent newcomers need instruction in 
academic language, which is necessary  for 
text comprehension, writing, and school 
success.

Recommendations for Effective Instruction Recommendations for Effective Instruction 
of Adolescent Newcomersof Adolescent Newcomers

Presenter�
Presentation Notes�
Above and beyond many other factors (motivation, family background, etc.) related to academic achievement, academic language is an area of special vulnerability for ELLs.�



Recommendation #2 (contRecommendation #2 (cont’’d)d)

Effective vocabulary instruction is:
• Explicit—direct instruction of meaning along with word- 

learning strategies;
• Systematic—teaching words in a logical order of difficulty 

and relevance;
• Extensive—incorporating vocabulary across the 

curriculum; and
• Intensive—teaching multiple meanings of words, relations 

to other words, and different forms of words.



Teaching Academic Vocabulary to Teaching Academic Vocabulary to 
Adolescent NewcomersAdolescent Newcomers

• Select the most useful words that are commonly 
found in academic texts;  

• Incorporate vocabulary instruction into every lesson, 
every day, and provide multiple exposures to each 
word;

• Teach explicit, effective word-learning strategies;
• Conduct in-depth work on each word’s meaning.

Presenter�
Presentation Notes�
Good readers can learn words from reading them repeatedly in context, but struggling readers need direct instruction. Baker et al. (1995) found that students needed 6 to 10 exposures to learn new words from reading alone, but only two when the meanings were discussed before reading in context.
ELLs face several kinds of word-learning problems. First, some English words may be mapped onto concepts that match (or roughly match) concepts that are lexicalized in the student’s native language. The meanings of these words (e.g., butterfly/ mariposa march/ marcha) may be easy to clarify through pictures, objects, acting out an action, etc. More abstract words (e.g., character, among, country, ashamed) may be harder to demonstrate, although some may be explained through cognates in a Spanish-speaking student’s language (e.g. industrious/ industrioso). The harder abstract words may need to be taught before they are read in text, along with difficult low-frequency words found in middle or high school texts (e.g., valence, irony, permutation, intimidate, languish). 
Teachers should keep a bilingual dictionary in the classroom for times when translation into the student’s language becomes necessary. (http://www.colorincolorado.org/content/vocab.php, accessed on 2/20/2007)�



Strategies for Teaching Word LearningStrategies for Teaching Word Learning
Have students use words in multiple meaningful 
ways and teach word-learning strategies with the 
goal of having students use them independently:

• Help students connect new word meanings to prior 
knowledge and experiences;

• Discuss new word meanings before they are read in 
context;

• Have students read and write daily;
• Break words into affixes and roots (use morphology);
• Explore meanings with semantic feature analysis, Venn 

diagrams, word maps, and other graphic organizers.

Presenter�
Presentation Notes�
Effective vocabulary teaching provides both definitional and contextual/ usage information about a word, engages students in deep processing (specifically tying a word’s meaning to prior knowledge), and involves many (different and meaningful) exposures to each word (Stahl & Fairbanks, 1986).
Before reading, the teacher should identify difficult vocabulary, i.e., words that will be new to students, are critical to understanding, and are not well-explained by their context. The teacher may create sentences using each word and ask students to infer the definitions, followed by an explicit summary of definitional information (central meanings), morphological information (other forms of the word and its roots and affixes), usage information (common contexts), and related words (synonyms, antonyms, superordinates, etc). Students may also be asked to relate the word to other words they know or experiences they have had, or to use the word in a personal way. Teachers with more time may use graphic maps of semantic relationships among words (e.g., a synonym map), and more elaborate exercises to teach general linguistic awareness (e.g., synonym feature analysis, mnemonic imagery) (Blachowicz, Fisher, & Watts-Taffe, 2005).
Texts should be at the student’s instructional level, i.e., that can be mastered after a reasonable amount of instruction, but not at a frustration level, i.e., that is mostly incomprehensible (Echevarria et al, 2004).�



3. Adolescent newcomers need direct, explicit 
instruction to support their comprehension 
of challenging texts.

Recommendations for Effective Instruction Recommendations for Effective Instruction 
of Adolescent Newcomersof Adolescent Newcomers

Presenter�
Presentation Notes�
Explicit vocabulary instruction includes direct instruction of word-learning strategies, such as breaking down words, using contextual clues, and using glossaries and dictionaries as references.
Systematic vocabulary instruction includes a careful selection of words that are not specific to a particular text, creating multiple opportunities for meaningful exposure to the words and their meanings.
Extensive vocabulary instruction is carefully planned in order to incorporate newly learned words into virtually every lesson, every day, across the curriculum.
The goal of an intensive vocabulary instruction is to teach for breath of knowledge, where the student understand the meaning of the word and its multiple uses.

�



Recommendation #3 (contRecommendation #3 (cont’’d)d)
Effective comprehension instruction:
• Is explicit and purposeful—words are defined and 

meanings explained, discussed, and reinforced;
• Engages students actively—drives students’ attention 

to the language and encourages thinking; and 
• Promotes students’ own understanding of the reading 

comprehension process—encourages students to 
monitor their understanding, identify when their 
comprehension breaks down, and select appropriate 
strategies.

Presenter�
Presentation Notes�
A content-based literacy approach that incorporates explicit instruction in reading and writing has the potential to draw on newcomers’ cognitive skills and knowledge and helps them accelerate their learning of English. 
Teachers using this approach identify particular content-specific challenges in language (e.g., vocabulary or sentence structure) and literacy (e.g., reading strategies), and target these challenges in lessons. 
Ideally, every lesson should include a language and literacy objective as well as a content-learning objective. 
�



Recommendation #3 (contRecommendation #3 (cont’’d)d)

• Provide comprehension strategies to use with 
varying kinds of text;

• Teach conscious monitoring of comprehension.
• Provide teacher modeling of strategies by 

“thinking aloud” while reading;
• Apprentice students to teacher content-area 

experts.

(Biancarosa & Snow, 2004)

Presenter�
Presentation Notes�
Comprehension strategies include previewing before reading, establishing a purpose for reading, taking notes, using graphic organizers, and relating reading to personal experience. Conscious (metacognitive), monitoring of comprehension teaches students to become aware of how they understand what they read primarily through repeated self-questioning about the clarity of their understanding and problem-solving when a text’s meaning seems unclear. Problem-solving strategies include noting new vocabulary, knowing when to ask for help and when to use an English or bilingual dictionary. Students should also learn strategies for further use of the textual content: rehearsal or mnemonic techniques when verbatim recall will be required, summarizing important points for an essay or class discussion, etc. (Echevarria et al., 2004).
Teachers can model effective strategies and explain them, and use other scaffolding techniques such as paraphrasing students’ answers to model correct English usage (Echevarria et al., 2004).          
In reciprocal teaching (a type of scaffolding to teach comprehension strategies), students work in small groups to question, clarify, predict, and summarize part of a text (after teacher modeling). Taking turns using each strategy repeatedly with a variety of texts, students learn to use the strategies on their own (Palincsar & Herrenkohl, 2002; Biancarosa & Snow, 2004).
In a reading apprenticeship model, the content-area teacher acts as an expert in why and how  reading and writing are used in his discipline, thereby focusing on a metacognitive conversation which supports building cognitive tools and knowledge as well as collaboration and motivation (Jordan, Jensen, & Greenleaf, 2001; Biancarosa & Snow, 2004).
Other aspects of effective reading comprehension instruction for ELLs establish motivation and engagement by allowing students to select some of their own reading materials and research topics, as well as small-group collaboration (Biancarosa & Snow, 2004). 
  �



4. Adolescent newcomers must receive 
intensive instruction in writing for 
academic purposes.

Recommendations for Effective Instruction Recommendations for Effective Instruction 
of Adolescent Newcomersof Adolescent Newcomers



Recommendation #4 (contRecommendation #4 (cont’’d)d)

• Integrate writing when teaching academic 
language and reading comprehension;

• Provide writing models, teach the steps in 
writing, teach writing strategies, and have 
students write summaries of information.

Presenter�
Presentation Notes�
Approaches that encourage students to think purposefully about language while writing to communicate meaning and that offer opportunities to reflect on this process are promising strategies for ELLs, particularly when teachers can give direct feedback in student-teacher conferences. 
Research has shown that traditional grammar instruction taught without a meaningful context is not effective.�



Teaching Academic Writing Teaching Academic Writing 
to Adolescent ELLsto Adolescent ELLs

• Focus on writing as a way to communicate 
meaning rather than as a vehicle for explicit 
teaching of grammar;

• Give frequent writing practice with teacher 
feedback.

Presenter�
Presentation Notes�
Writing can be excellent language production practice for ELLs, since it can be done under less time pressure than speaking. Low-pressure writing practice can also encourage ELLs to try out new vocabulary. ELLs do not need to be proficient speakers before they begin to read and write, and all language processes seem to be mutually supportive (TESOL, 1997; Echevarria et al, 2004)
  �



5. Effective classroom instruction begins with 
systematic assessment of students’ strengths 
and needs and continues with ongoing 
monitoring of students’ progress.

Recommendations for Effective Instruction Recommendations for Effective Instruction 
of Adolescent Newcomersof Adolescent Newcomers



Recommendation #5  (contRecommendation #5  (cont’’d)d)

An effective assessment system focuses on 
multiple skills and includes different 
sources of information:
• Diverse sources of data should identify 

difficulties as well as strengths, monitor 
progress, and measure outcomes;

• Maintain a balance in order not to “over-test.”

Presenter�
Presentation Notes�
Native language literacy and content knowledge levels vary among adolescent newcomers, as does the extent of  instruction in English they may or not have received. 
Their progress must be closely monitored and must guide instruction.
Effective classroom assessment for newcomers should be ongoing and integrated into the curriculum. 
It should provide insight about the learning process rather than merely the learning outcome. �



6. Students with word-reading difficulties need 
targeted and explicit intervention.

Recommendations for Effective Instruction Recommendations for Effective Instruction 
of Adolescent Newcomersof Adolescent Newcomers



Recommendation #6 (contRecommendation #6 (cont’’d)d)

• Use small-group or one-on-one approaches 
for a more intensive level of instruction in 
phonics;

• Use effective interventions characterized by 
explicit instruction of letter-sound 
correspondences in English and in  
comprehension and vocabulary.

Presenter�
Presentation Notes�
Adolescent newcomers are likely to vary in their preparation for and progress in acquiring word-reading skills. Students who need word-reading instruction should also receive vocabulary and comprehension instruction—it should NOT be postponed until they have learned to decode.
Small-group or one-to-one instruction would provide appropriate intensity for instruction in and practice with letter-sound correspondence, accompanied by comprehension and vocabulary exercises. 
Opportunities for student collaboration on common projects and academic discussion should be incorporated into this small-group work.�



Organizational Elements of Organizational Elements of 
Effective Adolescent Effective Adolescent 
Newcomer ProgramsNewcomer Programs

Presenter�
Presentation Notes�
Now let’s turn to factors that influence the effectiveness of instructional practices, in particular those factors that can be controlled by school and district administrators to create conditions that foster effective teaching and rapid learning for adolescent newcomers.�



Elements of Effective Adolescent Elements of Effective Adolescent 
Newcomer ProgramsNewcomer Programs

• Valid and consistent assessment and progress 
monitoring; 

• Flexible and coordinated program paths, adapted to 
students’ individual needs (time, grouping, types of 
programs);

• Instruction targeted to students’ individual needs;

• Professional development for secondary teachers in 
research-based instructional practices for ELLs.

Presenter�
Presentation Notes�
The ELL school-aged population grew more than 169% between 1979 and 2003, and the great majority are not completing high school at the same rate as their native English speaking peers.
Because this population is expected to continue growing, schools must address the needs of ELLs at every grade level. Secondary school teachers need to be involved in addressing the specific needs of ELL students, and principals must show strong leadership in this project.
�



Progress Monitoring & Valid AssessmentProgress Monitoring & Valid Assessment

• Uniform assessment criteria across and within schools 
help monitor student progress and program 
effectiveness. 

• Valid assessment requires valid English proficiency 
testing.

• Sound measures of native oral and literacy proficiency 
predict English literacy development.

• Academic knowledge assessment must control for 
language and culture.

• Measures of specific literacy skills and content 
knowledge ensure appropriate placement and help 
teachers target instruction.

Presenter�
Presentation Notes�
Existing academic knowledge tests are often confounded by the student’s ability in English and factors relating to her culture and educational history.  
Most measures do not predict how well these students will perform over time in reading or content areas.�



Flexible Program Paths  Flexible Program Paths  
• Extended instructional time is mandatory for achieving 

academic literacy.

• Students are placed in language development programs  
according to their proficiency level.

• Some class time is devoted to structured interaction with 
peers at different levels of oral English proficiency.

• Policies on academic credits and exit exams are flexible.

(Short & Fitzsimmons, 2006)

Presenter�
Presentation Notes�
Most ELLs require 4 to 7 years of instruction to reach the average academic performance of native English speakers (Collier, 1987) and are unlikely to achieve the expected 50,000 word vocabulary of an average high-schooler (Graves, 2006; Nagy and Anderson, 1984).  
Instructional time may be extended beyond the traditional year of 180 six-hour days via supplemental programs such as summer school, after-school programs, etc. Increased time should be focused on ESL and content-based literacy. 
ELLs often learn language through interaction with more advanced ELLs and native English speakers. For this reason, it is helpful to provide opportunities to collaborate on common projects and to balance students’ time between ESL classes and content classes where they will interact with native English speakers.
Finding new ways to translate or find equivalents for foreign academic credits and incorporating alternatives to high school exit exams may also help newcomers.�



Coordinated Program PathsCoordinated Program Paths

A centralized assessment facility allows districts to 
pool resources and ensure quality and consistency in 
student placement;
A detailed, written assessment report can follow the 
student and help teachers individualize instruction;
Resources should go to areas likely to have the 
largest impacts on student achievement.

Presenter�
Presentation Notes�
Effective programs are most likely to be those that target resources to student needs rather than spread them across functions with little direct bearing on instruction.  For example, student learning would be maximized in smaller classes.  
Effective administrators and district leaders focus their support on core instructional needs and include classroom teachers, ESL teachers, and curriculum specialists in planning.
Newcomer and mainstream programs should decrease  levels of support as newcomers transition to advanced ELL classes. Effective practices for this purpose include closely monitoring entry and exit procedures, having counselors for individual planning meetings, and connecting students to other newcomers who have successfully transitioned to mainstream classes.�



Instruction Targeted Instruction Targeted 
to Studentsto Students’’ Individual Needs Individual Needs 

Consider heterogeneity in the population: 
different educational, cultural, and linguistic 
backgrounds.



Professional Development Professional Development 
for All Secondary Teachersfor All Secondary Teachers

Understanding the second language 
acquisition process;

• Basic principles of effective second language 
literacy instruction.

• Integrating ELL methods into content-area 
pedagogy and discourse;

• Support from subject-area literacy coaches.

Presenter�
Presentation Notes�
Proficient English literacy and academic achievement go hand-in-hand. However, most secondary school educators have little training in teaching second language literacy to adolescents or in combining literacy strategies and academic content. Curricula in schools of education and professional development activities should be realigned to address this need.
The International Reading Association has proposed training subject-area literacy coaches to support content teachers (IRA, 2006).�



Designing Effective Programs for Designing Effective Programs for 
Adolescent NewcomersAdolescent Newcomers

• All programs should set high standards, 
motivate students, and reaffirm students’ 
cultural backgrounds;

• Local differences in needs make a single 
prototype unrealistic;

• Identify potentially effective practices:  
• through case studies of exemplary programs;
• by identifying practices supported by research.

Presenter�
Presentation Notes�
Case studies of some exemplary programs are available in Short and Boyson (2004) and Short and Fitzsimmons (2006).�



1. Systematic support for student assessment and 
placement

• To ensure that 
• teachers are equipped with multiple reliable and valid 

measures in order to make informed decisions when 
planning instruction; and

• ongoing classroom assessments and large-scale 
evaluative assessments are aligned

Recommended Elements of Effective Recommended Elements of Effective 
Adolescent Newcomer ProgramsAdolescent Newcomer Programs

Presenter�
Presentation Notes�
Given the variation within adolescent newcomers and the limitations on programming and administration, it is not possible to recommend a single “model” newcomer program. 
Currently, the empirical research on the effectiveness of programs for adolescent newcomers is limited; however, certain elements have been identified as key ingredients for programs. 
For example, effective programs conduct a battery of assessments as soon as the student arrives in school, which drives her placement in an appropriate setting. 
�



2. Heterogeneous grouping
Effective programs recognize that students often 
learn language through interaction with more 
advanced ELs and native English speakers:
• They provide opportunities for collaboration on 

common projects and discussing academic topics;
• They balance students’ time between ESL classes and 

content-area classes where they collaborate with 
native speakers.
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The practice of heterogeneous grouping provides newcomers with opportunities to learn from peers. Some successful programs encourage newcomers to spend part of their day learning alongside native English speakers. Other programs group students with different backgrounds and English proficiency levels.
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3. Extended instructional time
Successful programs immerse newcomers in 
language-rich environments, engage them in 
challenging content in English, and provide 
effective instruction.
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Effective programs also increase the amount of instructional time focused on language and literacy development.
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4. Coordinated efforts
• Teachers must coordinate curriculum and 

instruction across newcomer programs, 
ESL/bilingual programs, and mainstream classes;

• Successful newcomer programs base their courses 
on state standards, which prepare students for 
working towards the next level.
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Following their placement in a newcomer program, ELL students will continue to require additional support in order to meet high academic standards in mainstream classrooms. Their success will depend on successful collaboration among programs.�



5. Targeted resources for language and literacy 
instruction
• Effective programs target resources that will have  

a significant impact on student achievement:
• Create contexts that maximize students’ opportunities 

to learn;
• Support teachers in identifying students’ needs.
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Effective administrators and district leaders focus support on core instructional needs. Coordination among administration and across programs provide  more comprehensive support for teachers and students. �



ConclusionsConclusions
When developing a newcomer program, it is 
important to consider both instructional and 
organizational elements
Academic language development is equally 
important for newcomer ELL students
Targeted assessment and intervention, as well 
as on-going progress monitoring, are key to 
enhancing newcomer students’ success



Questions?Questions?



Thank you!Thank you!
Mabel O. Rivera

Mabel.Rivera@times.uh.edu

Ani C. Moughamian
Ani.Moughamian@times.uh.edu
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