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Project Abstract

Name of the IHE:  University of Georgia (TESOL and World Language Education Program,
Department of Language and Literacy Education)

Title of the Program: The Georgia ESOL for Content Arca Teachers (GECAT) Project:
Professional Development for Teachers of English learners

Consortia Partners: Barrow County Schools, Georgia; Habersham County Schools, Georgia;
West Hall High School, Georgia; Center for Intercultural and Multilingual
Advocacy at Kansas State University

Project Description:

This proposal details a project to be undertaken by Linda Harklau, Professor in the
College of Education at the University of Georgia [UGA] and a consortium of three local
education agencies in rural north Georgia. The Georgia ESOL for Content Area Teachers
[GECAT] Project will provide a 3 course ESOL endorsement program to 3 cohorts of 35-40 in-
service teachers over the 5 year project period. Dr. Harklau and collaborating districts will use
Kansas State University’s award-winning CLASSIC ESOL curriculum program to deliver the
professional development and will work with KSU to assess and improve the program. The
GECAT Project aims to improve EL schooling outcomes in collaborating districts by targeting
middle and high school content-area teachers for ESOL professional development with particular
focus on STEM educators.

The Project will have three inter-related program goals:

1. to increase the percentage of in-service teachers who have completed state endorsement
requirements in EL instruction as a result of the program, focusing on middle and high
school content-area teachers in collaborating districts, particularly STEM educators;

2. to collect, analyze, and use high-quality and timely data on GECAT Program participant
outcomes in order to improve instructional practices, policies, and outcomes for ELs in
collaborating middle and secondary schools; and

3. through this project’s teacher professional development process, to accelerate learning
and help to improve high school graduation rates and college enrollment rates for students
in Georgia rural local educational agencies by providing effective instructional strategics
and encouraging systemic reforms in content-based instruction and high level academic
subject area instruction for ELs.

The GECAT Project will meet its goals through five objectives: 1) adapt and ready the
CLASSIC curriculum for implementation; 2) recruit, accept, and orient teacher participants for
the PD; 3) implement and continuously refine the program model; 4) through the professional
development, to work towards improving EL academic achievement and high school graduation

rates; and 5) evaluate program activities and outcomes using high-quality and timely data on the
program.

PR/Award # T3652110139 el



The evaluation plan for the GECAT Project has been developed in consultation with an
External Evaluator, who will be contracted to maintain the cohesiveness and integrity of the
evaluation design and process. The evaluation plan is aligned with and integral to the GECAT
Project’s project goals, objectives, and activities. It incorporates both process-oriented and
outcomes-based measures. Evaluation will also include multiple quantitative and qualitative
measures. An Evaluation Planning Team [EPT] will be formed consisting of a) the GECAT
Project PI & PC; b) an administrator and teacher from each collaborating LEA; and c) the
External Evaluator [EE]. Upon award, the EPT will review and finalize evaluation measures and
develop a calendar for evaluation activities and person(s) responsible for carrying them out. It
will meet quarterly thereafter to discuss the evaluation design, the results of project
implementation, and ways to improve the project and its evaluation.

Priorities:

e Competitive Preference Priority 1: Dr. Harklau is a novice applicant

e Competitive Preference Priority 2: The GECAT Project will collect, analyze, and use high-
quality and timely data on program participant and EL outcomes to improve instructional
practices.

o Competitive Preference Priority 3: The GECAT Project will increase opportunities for
middle and high school educators in math, science, and technology to complete the ESOL
endorsement in Georgia

e Invitational Priority 1: The GECAT Project will focus on middle schools and high schools
in rural areas, and through five years of professional development activity help to increase EL
learning and improve high school graduate and college enrollment rates.

e Invitational Priority 2a: The Project will align the CLASSIC curriculum with middle and
high school academic content and English academic language and literacy proficiency
standards

GPRA Measure Targets:
» Number of in-service teachers expected to be served:
Year 1: 40; Year 2: 80; Year 3: 40; Year 4: 75; Year 5: 35
» Number of in-service teachers expected to complete the program of study:
Year 1: 0; Year 2: 40; Year 3: 40; Year 4: 0; Year 5: 35

» Number of in-service teachers expected to complete the program of study and be certified
in EL instruction:

Year 1: 0; Year 2: 40; Year 3: 40; Year 4: 0; Year 5: 35
* Number of in-service teacher completers who arc expected to serve EL students:

Year 1: 0; Year 2: 40; Year 3: 40; Year 4: 0; Yecar 5: 35
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Contact: Dr. Linda Harklau, Professor
TESOL & World Language Education
University of Georgia
Phone: 706-542-4526
Email: lharklau@uga.edu
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THE GEORGIA ESOL FOR CONTENT AREA TEACHERS (GECAT) PROJECT:
Professional Development for Teachers of English learners
U.S. Department of Education CFDA No. 84.365Z
This proposal details a project to be undertaken by Linda Harklau, Professor in the College of
| Education at the University of Georgia [UGA] and a consortium of three local education
agencies in rural north Georgia. The Georgia ESOL for Content Area Teachers [GECAT] Project
will provide a 3 course ESOL endorsement program to 3 cohorts of 35-40 in-service teachers
over the 5 year project period. Dr. Harklau and collaborating districts will use Kansas State
University’s award-winning CLASSIC ESOL curriculum program to deliver the professional
development and will work with KSU to assess and improve the program. The GECAT Project
aims to improve EL schooling outcomes in collaborating districts by targeting middle and high
school content-area teachers for ESOL professional development [PD] with particular focus on
STEM educators. Table 1 depicts the Competitive Preference and Invitational Prioritics
addressed by the proposed GECAT Project.

Table 1. Project Priorities

Competitive | Dr. Harklau is a novice applicant

Preference 1

Competitive | Data-driven decision making middle and high school teacher-

Preference 2 | participant and EL outcomes to improve instructional practices

Competitive | Increased opportunities for Georgia secondary math, science, and

Preference 3 | technology educators to complete the ESOL endorsement

Invitational Through PD, increased EL learning and improved high school

Priority 1 graduate and college enrollment rates in 3 collaborating rural LEAs
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Invitational Aligns CLASSIC ESOL endorsement curriculum with middle and high
Priority 2.2a | school academic content and English academic language and literacy

proficiency standards in the state of Georgia

QUALITY OF THE PROJECT DESIGN (40 POINTS):
(1) The extent to which the goals, objectives, and outcomes to be achieved by the proposed
project are clearly specified and measurable. (35 points)

In recent years, immigrant settlement patterns in the U.S. have shifted markedly. While
immigration was once largely confined to a handful of traditional gateway states and urban areas,
now rural communities across the Midwest and Southeast are hosting major new immigrant
communities (Hamann, Wortham, & Murrillo, 2002; Hamann & Harklau, 2008; Massey, 2005).
The Appalachian foothills of rural North Georgia, where this project will be located, is one of
these new immigrant settlement arcas. Until recently the area had little history of immigration
(Kochhar, Suro, & Tafoya, 2005). Since the late 1980s, however, Georgia has become one of the
fastest growing destinations for immigrants in the U.S. From 1998-2008, the number of English
learners (ELs) in Georgia schools increased by over 400% (OELA, 2011) and the number is
expected to keep rising faster than the national average for the foreseeable future (Hussar &
Bailey, 2011).

These immigrant students and their families enter a state public school system facing a
number of challenges. Georgia ranks in the top 15 states nationally for children living in
poverty (U.S. Census Bureau, 2011). Georgia’s public school performance is also perennially
below the national average. In 2009 it ranked in the lower third of states on 8" grade NAEP

assessments of mathematics and reading achievement. Morcover, Georgia also has one of the
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lowest high school graduation rates in the country, (64% in 2007), ten points below the
national average (NCES, 2010).

The TESOL & World Language Education program at the University of Georgia [UGA] and
its collaborating LEA partners, the Barrow County Schools, the Habersham County Schools, and
West Hall High School, will embrace these challenges through systemic reform, implementing
the Georgia ESOL for Content Area Teachers [GECAT] Project, an in-service English to
speakers of other languages (ESOL) endorsement professional development [PD] program that is
designed to increase the number of highly qualified educators who have completed state ESOL
endorsement requirements for working with ELs, enhance classroom instruction and
achievement for ELs, and analyze and use data on participant outcomes for further program
development.

The lack of ESOL endorsed teachers in these districts has had a dramatic impact of the
quality of services offered to ELs, as elaborated in Table 2. This impact is evidenced in EL high
school graduation rates that are well below the state and national average, and in the high
percentages of ELs who failed to receive passing scores on the Georgia State High School
Graduation Tests in Mathematics and Language Arts.

Table 2: Impact of Lack of ESOL Endorsed Teachers in Collaborating Districts

PR/Award # T365Z110139
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AYP | EL high % of ELs | % of ELs | % teachers % students
District/School | in school failing failing with ESOL eligible for
2010 | graduation | GSHSGT | GSHSGT | endorsement free and
rate 2009/ | Math test | Language reduced
2010 Arts test lunch
Barrow no 50%/ 52% | 71% 48% 12% 56%
3




Habersham no 29%/20% | 75% 52% 5% 58%

West Hall no 57%/ 61% | 65% 41% 21% 56%

There is thus a critical need in these districts for PD that is grounded in research-based
practices and the identified needs of educators in this rapidly changing region of Georgia. All of
the GECAT Project’s collaborating schools are in the midst of implementing systemic reforms
designed to boost academic performance and increase high school graduation rates. Barrow
County is planning a new, non-traditional format high school emphasizing STEM college and
career-readiness. Habersham County has instituted a Ninth-Grade Academy to facilitate student
transitions from middle school to high school and to improve high school retention. West Hall
High School has instituted an innovative International Baccalaureate Bilingual Program that
allows ELs from Spanish language backgrounds to take high level subject area courses in
Spanish. Collaborating districts intend ESOL endorsement for all educators to be a crucial,
systemic component in this school-wide restructuring in progress. In addition, the state of
Georgia is currently phasing out summative high school graduation examinations, and beginning
in fall 2011 all collaborating secondary schools must meet the challenge of providing additional
support for ELs in the eight courses and standardized state end of course tests that will become a
requirement for high school graduation as well as a measure of AYP accountability. In all, then,
these rural north Georgia school collaborators have an urgent need to augment the professional
training of middle school and high school content-area educators in the region, equip them with
new skills to deliver content area information in ways that are accessible to ELs, and work
appropriately with an increasingly diverse student population in this rapidly changing region of
Georgia. (See Appendix for Letters of Support for the GECAT Project.)

The proposed GECAT Project has three inter-related program goals:
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(1) to increase the percentage of in-service teachers in rural Georgia schools who have
completed state endorsement requirements in EL instruction as a result of the program
{GPRA Performance Measure 1.5}. The Project will adapt the CLASSIC curriculum for middle
and high school Georgia educators and deliver a systemic, principled in-service education
program that will increase the percentage of in-service content-arca teachers--including math,
science, and technology teachers--who are highly qualified to teach EL students effectively in
integrated, inclusive settings {GPRA Performance Measure 1.6; Competitive Preference Priority
3k
(2) to collect, analyze, and use high-quality and timely data on the program, including
participant outcomes, in order to improve instructional practices, policies, and outcomes
for ELs in collaborating middle and secondary schools {Competitive Priority 2}.
(3) through this project’s teacher professional development process, to accelerate learning and
help to improve high school graduation rates and college enrollment rates for students in
rural local educational agencies {Invitational priority 1} by targeting middle and high school
content arca educators in these high need districts, providing effective instructional strategics,
and encouraging systemic reforms in content-based instruction and high level academic subject
area instruction for ELs. The GECAT Project will take a proactive stance, helping educators to
prepare culturally and linguistically diverse students for Georgia’s Criterion-Referenced
Competency Tests in grades 6-8, End of Course Tests to be adopted as high school graduation
and accountability measures for AYP in fall 2011, and the Common Core Standards for English
Language Arts and Mathematics to be adopted in 2014.

In addition to UGA and its three collaborating LEA partners, the GECAT Project’s

consortium members will also include the Center for Intercultural & Multilingual Advocacy
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[CIMA] at Kansas State University. [KSU]. CIMA, led by Drs. Socorro Herrera and Kevin
Murry of KSU, has developed the CLASSIC® ESL/Dual Language Program, an award-winning
ESOL teacher endorsement program curriculum standing for Critically reflective Lifelong
Advocacy for Second language learners, Site-specific Innovation, and Cross-cultural
competency. The CLASSIC program curriculum is specifically designed for rural, in-service
educators. A hallmark of the program is its emphasis on delivering professional development
through individual school-based teacher collaborative inquiry groups that can have an impact not
only on individual teachers’ classroom instruction, but also foster more systemic, school-wide
restructuring for ELs. Since 1999, the CLASSIC Program has been used to provide professional
development to educators in states including Arkansas, lowa, Kansas, New Mexico, North
Carolina, and Pennsylvania. The program has already been used with thousands of teachers,
counselors, and administrators. This program reflects current theory, research, and best practice
standards in the field. Its instructional model has gamered regional awards and has been
nationally recognized by OELA for its efficacy. KSU has agreed to help UGA adapt the model to
address the serious needs of these Georgia districts’ middle and high school educators and ELs
as outlined above.

This PD program will be provided through an established program of in-service teacher
education (9 credit hours) leading to an endorsement in ESOL in the State of Georgia in
alignment with TESOL/NCATE Standards and Georgia Professional Standards Commission
requirements for ESOL endorsement. In addition, these courses may be applied towards a
master’s degree in TESOL & World Language Education at UGA. Using the CLASSIC®
Program, The GECAT Project will provide high quality PD for target school educators through

activitics that will improve classroom instruction for ELs. The following three CLAS SIC®
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courses will comprise the PD endorsement curriculum offered through UGA: 1) General and

Applied Issues in Linguistics and Language Acquisition [3 Hours] Gives educators a thorough

grounding in linguistics, sociolinguistics, first and second language acquisition (SLA), and
genres of academic language. Explores the theoretical underpinnings of language acquisition and
linguistics that educators need to understand in order to plan appropriately adapted curricula and

instruction for English learners; 2) Methods & Instructional Management for English Learners

[3 Hours] Details approaches, methods, strategies, and techniques that have proven to be
effective for EL students in the public schools, including strategies for curricular/instructional
adaptation and SIOP instruction. Details the dynamics of appropriate assessment practices for EL
students, including key issues related to the identification, placement, monitoring, and exiting of
the second language learner. Includes hands-on use and interpretation of the ACCESS tests used
by a consortium of 25 states including Georgia to place students into and exit them from

ESOL{Addresses Invitational Priority #2}; and 3) Culture & Language in Classroom Practice

[3 Hours] Explores the cross-cultural and cross-linguistic dynamics of diverse school settings
and engages educators in exploring the sociocultural foundations of professional effectiveness
with EL students. Encourages critical reflection on practice, effective collaboration with families,
diversification of the learning environment, and advocacy skill development.

Throughout the endorsement course sequence participants will build a portfolio of course
requirements and field experiences documenting the effective education of ELs. The three
endorsement courses will be followed up with post-training assessments of the PD’s outcomes
and teacher/participant effectiveness with EL students.

To meet the unique needs of Barrow County, Habersham County, and West Hall High

School, the GECAT Project will adapt and deliver the CLASSIC curriculum through a multi-
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platform model combining video-based instructional content; online communication and
individual feedback using UGA’s Blackboard Vista system; and site-based orientations, tcacher
team meetings, and collaborative inquiry projects facilitated by the GECAT Project Coordinator.

The GECAT Project will conduct its program of high quality PD activities in three 2-year
cycles as indicated below in Table 3.

Table 3: GECAT Project Cycles

Semester of Completion

Courses & | Fall | Spr Fall S'pr3:' [ Fall :'Sp;'i Ea}.l - |Spr [Fall |Spr

Assessment | 2011 |2012 |2012 |2013 |2013 |2014 |2014 |2015 2015 {2016

MTH Cl c2 C3

LING Cl L2 C3
MCE C1 C2 C3
PTA C1 C2 C3

Legend: MTH=Methods; LING=Linguistics; MCE=Multicultural Ed.; PTA=Post-training

Assessments; C1=Cycle 1; C2=Cycle 2; C3=Cycle 3

The first cycle of the Project [C1] will endorse a cadre of 40 teachers in the identified school
districts in ESOL. Post-training assessments of the process and outcomes of this first cadre of
participants will then be collected and analyzed in order to measure program and PD
effectiveness {Invitational Priority #2}. Following program refinements linked to ongoing
applied research on the Program Model, the second cohort [C2] (N=40) and third cohort [C3]
(N=35) will endorsc an additional 75 teachers. Ultimately, a total of up to 115 teachers will

be endorsed through the three cycles of the proposed five-year project, with subsequent post-
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training assessment of teacher/participant effectiveness with EL students following each project
cycle.

In order to meet the three goals outlined above, the GECAT Project has 5 objectives:

1. Adapt and ready the CLASSIC curriculum for implementation through emphases on
a) alignment of the CLASSIC teacher education curriculum with academic subject area standards
and English language proficiency standards used in Georgia middle and high schools
{Invitational Priority 2.2a} including the national Common Core Standards for Mathematics and
English Language Arts and Literacy grades 6-12 and International Baccalaureate standards; b)
current research and practice in content-area TESOL at the secondary level, including SIOP
strategies and content-based instruction, advanced academic language and literacy development,
and CREDE guidelines; c) site-specific district needs analysis of EL student assets and learning
needs; and ¢) alignment with GPRA performance measures and project evaluation criteria.

2. Recruit, accept, and orient teacher participants for the PD with an emphasis on middle
and high school content area teachers {Invitational Priority 1}, particularly those teaching
science, math, and technology courses {Competitive Priority 3}.

3. Implement and continuously refine the PD program model to increase the percentage
of educators able to serve as highly qualificd teachers of ELs in collaborating districts.

4. Through the PD, work and communicate continuously with educators in participating
districts and targeted schools, UGA faculty, and KSU to improve EL academic achievement
and HS graduation rates {Invitational Priority 1}.

5. Evaluate Project activities and outcomes using high-quality and timely data on the
program {Competitive Priority 2} aligned with GPRA performance measures and project

evaluation criteria (see Table 5 for the GECAT Project Evaluation Plan).
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These objectives arc outlined in Table 4, the GECAT Project Objectives and
Management Plan Matrix. The table details how the project’s objectives will be met in a
specific and clearly measurable way. It shows how each member will be involved in the
planning, development, and implementation of the project, the resources to be provided by each
partner; and the specific activities that each partner will contribute to the grant during each year
of the project. Furthermore, a timeline is specified in order to better understand how all
objectives, activities and outcomes interconnect and will be completed, as well as the specific,
measurable milestones that will indicate their completion.

As a result of the systemic implementation and evaluation of the GECAT Project, the
following specific and measurable quality outcomes arc expected:

e An increased percentage of in-service teachers who have completed Georgia
endorsement requirements in EL instruction {GPRA Performance Measure 1.5} and who
are providing instructional services to EL students {GPRA Performance Measurc 1.6} in
collaborating districts as a result of the five year high-quality PD program of graduate
endorsement courses.

e Increased data-based decision-making regarding the program’s participant outcomes
and educators’ ability to improve instructional practices, policies, and outcomes for
ELs in their schools and districts as a result of the systematic collection, analysis, and use of
high-quality and timely data{Competitive Priority 2}.

e Statistically significant accelerated learning and improved high school graduation and
college enrollment rates for EL students in collaborating rural Georgia schools

{Invitational Priority 1} as a result of the project’s enhancement of teacher cffectiveness. The

10
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project will observe, measure, analyze, and report achievement gains among ELs in these

high-need districts.

The measurement and evaluation of GECAT Project outcomes is detailed in Table 5,
the Evaluation Plan.

(2) The extent to which the design of the proposed project reflects up-to-date knowledge
from research and effective practice (5 points)

Course content for the proposed GECAT Project PD will be grounded in the CLAS SIC®
Model (Herrera, 2010a; 2010b; Herrera & Murry, 2008) of professional development. This
model has been used by universities and school districts in states across the U.S. with over 2,500
school educators. The CLASSIC Program is aligned with the TESOL/NCATE Standards for P-
12 Teacher Education Programs and the National Board of Professional Teaching Standards’
English as a New Language Standards (2™ ed., 2010) and its five core propositions. These are
also the standards for Georgia state ESOL endorsement. The CLASSIC Program’s curriculum
and approach to working with in-service educators in the content areas has also been aligned
with CREDE’s extensively researched Five Standards for Effective Pedagogy. The Project
Coordinator [PC] will be SIOP trained and incorporate precepts from the SIOP Model (see, c.g.,
Echevarria, Vogt, & Short, 2010) into the PD curriculum. Additional course content and precepts
for the PD will be drawn from recent work on academic language and literacy instruction in the
content areas at the secondary level (see, e.g., Bunch, 2009; Anstrom et al., Center for Equity &
Excellence in Education, 2010; Enright, 2010; Schleppegrell, 2004, Fang & Schleppegrell,

2008). (See Appendix for Literature Cited.)

11
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The curriculum for the PD in the GECAT Project will be continually reviewed in light of the
newest knowledge from rescarch and effective practice for instruction of EL students, and it will
be continuously refined over the five year duration of the Project.

QUALITY OF THE PROJECT PERSONNEL (10 POINTS):
(1) The qualifications, including relevant training and experience, of the project director or
principal investigator (5 points)

Linda Harklau, Principal Investigator [PI] and Director of The GECAT Project, is a full-time,
tenured Professor in the TESOL & World Language Education program and Linguistics Program
at the University of Georgia. She is a novice applicant to the National Professional Development
Program {Competitive Preference Priority 1}. She has lengthy experience teaching graduate
courses in ESOL to pre-service and in-service educators. She is an expert on academic and
linguistic factors that facilitate adolescent ELs’ academic success, high school graduation, and
college enrollment. She has published regularly in major journals in the field, including TESOL
Quarterly, Journal of Second Language Writing, Critical Inquiry in Language Studies,
Anthropology and Education Quarterly, Educational Policy, and Linguistics and Education. She
is conversant with state and national standards for ESOL teacher education, having served on the
Framework Advisory Committee for the Georgia Assessments for the Certification of Educators
(GACE), Georgia’s certification examination for ESOL educators. She has extensive
administrative and budgeting experience that includes service as Secretary/Treasurer for the
American Association for Applied Linguistics and Program Coordinator of the TESOL & World
Language Education program at UGA.

As PI, Harklau will serve as academic advisor to GECAT Project participants; collaborate in

adapting curriculum and monitoring the progress of the program; serve as the primary liaison for

12
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communication among UGA, school districts, and KSU; oversee the budget; take primary
responsibility for reports; and disseminate information and evaluation findings about the Project.
(2) The qualifications, including relevant training and experience, of key project personnel
(5 points)

A Project Coordinator [PC] will be hired by the University of Georgia to conduct project
activities upon award. The qualifications and experience of the PC will include at least a master’s
degree in TESOL or related field; a background in teaching K12 ESOL, sheltered subject areas,
or bilingual education; training in the SIOP model; and experience or potential with conducting
professional development, coaching, or modeling best teaching practices. The PC will coordinate
with the PI, GA, and project partners to adapt the curriculum and deliver coursework; advertise
the program, recruit and screen program applicants; oversee course schedules and registration;
schedule and collect data for process and final evaluation of the Project; assist in report writing;
and assist in disseminating information and evaluation findings about the Project.

A Graduate Assistant [GA] will be selected upon the initial award. The GA will be a
doctoral student and will have experience with Microsoft Office including Excel, and preferably
SPSS, and administrative or clerical experience. The GA will assist the PI and PC through
handling email, mail, and phone communication. The GA will establish and manage project
databases of student records and evaluative measures; order and manage project materials and
supplies; and other duties as deemed necessary by the PL

An External Evaluator [EE] with cxperience evaluating major federally funded projects
will be contracted to oversee the development, collection, management, and analysis of program
quantitative and qualitative formative and summative outcome measures. (See Quality of Project

Evaluation below for a full description.)

13
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The University of Georgia is an equal opportunity institution and does not discriminate on
the basis of race, sex, religion, color, national or ethnic origin, age, disability, sexual orientation,
or military service in employment.

QUALITY OF THE MANAGEMENT PLAN (20 POINTS)

(1) The adequacy of the management plan to achieve the objectives of the proposed project
on time and within budget, including clearly defined responsibilities, timelines, and
milestones for accomplishing project tasks. (15 points)

The GECAT project will take place over a five-year period beginning in Fall 2011 and
ending in Summer 2016. Table 4: The GECAT Project Objectives and Management Plan
Matrix provides a comprehensive profile of how the GECAT Project plans to meet each project
objective. It includes major activities, timelines, persons responsible, and key project

milestones/benchmarks.

14

PR/Award # T3652110139 el13



Sl

vio

BELOLLZSIEL # Premy/yd

sour[oping JAAYD pur ‘Aorvid)i| pue

oFengue| oTwIOPEOE ‘UONINNSUL PISBG-JUIUOD

‘pausife 1qefiAs | 10 Suuds pue sa13ajens JOIS Suipnjour ‘71-9 sapeid
29 wnnoLuny) ‘o[ 7102 11ed TOSHAL Ul 9onoe1d pue YoIeasal JUSLING Uo
uo 2 pajejdwioo mairoy 110Z I1ed 3d 94 poseq WIN[NOLLIND FUNSIXS ISIAI 29 MIIANY
Z1-9 SapeId 10] spiepuels
Kouarorjoxd oFenduey ysi3uy pue syoalgns uonejudwIdur
‘pousife 1qe[jAs | 107 Suudg OIWIAPEOE Ul 9)eINe[edoey [BUOBUIU] J0J WIN[NILLIND
29 wnnoLuny) {91y uo Z10Z 1ed san pue ‘2100 UOWWO)) ‘e131000) 10] SpIepuels DISSVTID 2W)
% paye[durod JuawuSIY 1102 1184 VD Od ‘Id I WNOOLLIND 38100 DISSVTD USIY Apeaa pue ydepy °|
SYABUIYOUDE/SOUOISAMIA] | duippwiry | Aqisuodsoy SaNIANAY 13foag saAndalqQ 19loag

ISIOL4ISI(] BUIPLOGDI0)=S(])) JUDISISSY 2JDNPDAL) =

A23U30) YN AJ184241U)) 21D)S SDSUDY=[)SY AOIDNIDAD [DULIXT =T

YD 401pU1p1007) 192[04 =) J ‘A0w31saaur pdioutdd=[] A2y a1qv ]

XLIJBA U] Juswadeuey pue saAndalqQ 19loxg LvDAD ¥ dlqelL



GlLe BELOLLZSOEL # Piemy/dd
91
9SIN0OD AUI[UO {PAAIIAT y3dnoxy) pue s[eLdjew [euonippe axnboe pue AJnuap]
suonisiboe ‘pojoduwod Juro3uo {S[00) UOHEIIUNWIIOD/SOOINOSII SUI[UO
S]SI] STeHR)eIAl 110T 11ed VDN “Jamu nUnH eI mm—ﬁfouﬁ.e SSB[O 2INGLISIPp pue 12pI10)
$10z Surdg
-110C 1Ted
3|1} uo pue pajeroudd J10ISOWIAS syuedronred 19351301 {sainpasoad
SIS JUSWI[[OIUD [BUI] yoed | von ‘Od ‘vo uonEeNSIZI pue SUOIIIS SSB[O Jed1)
{¢ Ao aannadwo)} .m._ﬂmu:_uo ad
"3]1} UO pue ‘pamaIAdl | {0 Juudg INALS Apenonted {| Ajond [euoneliAug} 3y 1oy syuedonaed
‘paruamINd0p SISI| 7107 11ed VD | STH yoed) oym SIojeonpe eaJe-judjuod [00yds J3Yd83) JUdLI0
yuedionaed aansadsorg 110Z 1Bl ‘san ‘0d ‘1d 31y pue S[ppIw J09]3S pue 4InIoax ‘AJnuap] | pue 4dadde 9nadey g
$102-C10¢
‘paugife sIsunung
1qe[]As 22 wnnaum) | €107 Suudg spoou 3uruies] pue
‘3113 o 2 pajejdwoo 7107 1ed $19SSE JUopNIs i PuUe SISA[eue Spaoll JOLNSIP
SUOTJBOIJIPOIA 1102 118d san 0d ‘1d J1J190ds-211s U0 paseq WNNOLLIND AJIPOIA




Ll

919

BELOLLZSIEL # PIBMY Hd

uo suonen[eAs [auuosiad pourad suonen[eAd 2 S3unAAW Jjels
[enuue 29 103png | 109loid [ng vDN ‘Id jonpuod sarmipuadxs pue }93png I0IUON
S10T 1ed
"9y uo sjo[dwod | 10z Sundg vDn SJUOWIASIOPUD
wesdoad jo isry 2102 114 ‘VD ‘Od ‘Id TOSH ansst 03 s193o[dwod weifoad yoer],
L
uo [opour weidoid uo
01831 DANBN[BAR (2[1) S10T 11ed [opow
U0 SUOIIBN[BAD 9SIN0D -110Z 1184 weasoxd qd oy
‘panwugns syuodax 19189WIas € 9]qe, Ul pa[IeIap S[Npayds Ay} 01 SuIpIodde auyaa A[snonunuod
opeid ‘poyl 1qe[JAS yoeyg Dd I9)SAUIAS OB SASIN0D (I Y} oAl pue yudwdjdwy ¢
ST10T ITed
-1102 ITed
*3[1J uo sepuady I01SoWIas [00Y0S pue S}OLISIP SuneIOqe[[0d
‘parerdwrod uonejuslip yoeyg 2d ‘1d Ul SUOISSas uorejuanio juedronted jonpuo))
paysijqelse eipawt | g0z Sundg Papaau sk $20In0sal




81

Ll®

BELOLLZSIEL # PIBMYHd

"9[1} Uo pue

PaINgLNSIP UOIIBN[BAS

910 Suudg

0} 191Jealal)

ue[q uonen[eAs] I0j G d[qe 99§ -sainseau
uornenjeAd 3uro9[[0o pue JuL)SIUIUpe

10 o[qIsuodsar (s)uosiad pue suoijenjeaa

{T Lroug
‘dwon} weidoid a1y uo

eyep Ajown pue Aijenb

JO a[npayos 91J uo K11ayrenb S[NPaYds ‘SaINSEaw awodno pue ssaoo1d | -y31y Juisn s3W0I3N0
pue pazijeulj saInseawl pue T | eaneinuenb 29 aaneyenb azijeulry pue ma1Adl pue sapIApIE
uorjenjeas 109fo1g 1102 11ed SaD ‘Od ‘Id | 01 [LdA] wea ], Suruue]d uoneneA UIAU0D) 193f0a dENn[RAY °S
Ieok S W s 1o sarorjod
91} uo sunsow JenuuL yoea [[e] pue ssonoexd [euononnsur pue werdoxd
-twds woiy suejd uonoy | pue Suudg 34 ‘5D ad 2y ur se8ueyo uodn-paoside yuswduy
sojel uonenpeld pue seondeld
[euononxsur g aaoxdwr 03 s ur saijod | {| AjuoLg [euoneIIAU] |
pue saonoeid [euoIONYSUL pUR (I 24} s3jea uonenpesd
Ieak 0} SjuowWaUIjal a)ewW pue ‘(qd Jo oedwiay) ul | SH PUe JUIWIAdNYIE
o[J uo s3unedw [enuUR yoea [[eq VD ‘94 soSua[eyo pue ‘sass900NS ‘SUONI[JI dIeyS | dIWIPedE T dAorduir
-1as woyy sajnuipy | pue Suudg ‘saD ‘Dd ‘1d 0] SIop[oyaYeIs YIim 3uljealu [enuue-1uag ‘ad ay) ysnoay] p

My




61

8le

GELOLLZS9EL # PleMydd

31y U0 79

pajerduwoo sypoday] [eur

SOL00INO 29 ‘UONENSIUIWpPE ‘vonejuawadur

79 Wodoy douewIoyId | HOA SN 4q VD ‘NsA 199(014 Sutrelop Hoday [euL]
[enuuy j09foid LVOHO | paambaisy 4 ‘Od ‘Id 2 suoday souruLIolIa [enuuy dojoad(]
910¢
‘poyodar pue ‘pazAjeue |  1dwwns 0}
‘paAIydIe ‘PAJo9[|0d | SuroFuo pue VD
BJRD 9AIIRN[RAY 1107 11ed a4 ‘I1d ‘Od ejep awodno jodar 29 ‘azAeue 409[[0D)
o[y uo | 9102-2102 ssa13oid yuedionted 2 j0afo1d uo eyep 21BYS
sued uonoe % sanUIA SIoWIING asy a4 1d 01 NSS/VIALD [a sSunodt [enuue-1uag
9107 Sundg
‘pauiodalr pue pazA[eue y3nouy; VD BJep dAneuwio)/ssaagoad
‘POATYOIE “PR1I[[00 BIE( 1102 T8 A4 ‘Id ‘Dd -uy Jodar 79 ‘ozATeue 199[]0)




(2) The extent to which the time commitment of the project director and principal
investigator and other key project personnel are appropriate and adequate to meet the
objectives of the proposed project (5 points)

As indicated above in Table 4, the Project Objectives and Management Plan Matrix,
responsibilities and time commitments of personnel are well-delincated and manageable. The
Principal Investigator (10 hrs/wk) will 1) lead the management of the program and hire staff;
2) oversee the coordination of program services; 3) oversee project budget and assure that
university resources are made available to staff; 4) coordinate planning and execution of Project
evaluation; and, 4) coordinate the development of all project reports and supporting
documentation; 5) serve as UGA faculty advisor to participants; and 6) coordinate with UGA
faculty and support staff to ensure sound communication with The GECAT Project toward the
outstanding completion of the PD.

A Project Coordinator (40 hrs/wk) will manage the day-to-day operation of the project.
S/he will 1) oversee the daily planning of the PD program; 2) recruit participants and assist in
developing criteria for participant selection; 3) coordinate, develop, and implement participant
training; 4) identify and sccure nceded resources in all areas; S) assist in establishing cvaluation
rubrics of the program; 6) oversee the planning, monitoring, and appraisal of program
effectiveness, project progress, and goal/objective achievement; and, 7) act as a conduit between
the PD program, collaborating schools, and UGA.

The PI and PC will be assisted by a Graduate Assistant (13 hrs/wk) who will 1) provide
ongoing clerical support to ensure smooth Project communication and operations, and 2) archive
and maintain records to ensure proper documentation and reliable reporting of project progress

and outcomes. An External Evaluator will serve as a consultant on the project and will 1) lead
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the initial refinement of evaluative criteria, measures, and schedules to be incorporated into the
PD and post-training assessments; 2) meet quarterly with Project stakeholders to oversee
evaluation progress and make improvements on an on-going basis; 3) make periodic site visits to
collaborating districts to ensure evaluative data are high-quality and timely.

QUALITY OF THE PROJECT EVALUATION (30 POINTS)

The GECAT Project is designed to collect, analyze, and use timely data, including data on
program participant outcomes, in high need rural middle schools and high schools in Barrow
County, Habersham County, and West Hall High School {Competitive Preference Priority 2}.

(1) The extent to which the methods of evaluation are thorough, feasible, and appropriate
to the goals, objectives, and outcomes of the proposed project (10 points)

The evaluation plan for The GECAT Project has been developed in consultation with an
External Evaluator. It is aligned with and integral to project goals, objectives, and activities. The
cvaluation plan will incorporate both process-oriented and outcomes-based measures. Evaluation
will also include multiple quantitative and qualitative measures. The evaluation plan has been
designed to yield appropriate, high-quality data regarding the impact the project is having on its
participants and the academic achievement and high school graduation of the EL students they
serve.

Upon contract award, an Evaluation Planning Team [EPT] will be formed consisting of a)
the GECAT Project PI & PC; b) an administrator and teacher from each collaborating LEA; and
¢) the External Evaluator [EE]. Upon award, the EPT will review and finalize evaluation
measures and develop a calendar for evaluation activities and person(s) responsible for carrying
them out. It will meet quarterly thereafter to discuss the evaluation design, the results of project

implementation, and ways to improve the project and its evaluation.

21

PR/Award # T3652110139 e20



The EE will be contracted to maintain the cohesiveness and integrity of the evaluation design
and process and lead the EPT. Dr. Karen DeMeester, Director of the Program Evaluation
Group at UGA, has extensive and multidisciplinary program and policy evaluation expertise.
She has served as PI and manager of a major ($2.25 million dollar) U. S. Department of
Education grant to integrate technology into rural schools and communities in Alabama, Georgia,
and Florida. She also has experience working with rural southeastern school districts. In addition,
she has experience conducting evaluation studies of curriculum. While at Florida State
University she conducted studies for the Florida Department of Education of the alignment
between Florida’s standards and state assessments (FCAT) for mathematics, reading, and
science. She has experience with developing methods of evaluation that provide performance
feedback and periodic assessment of progress, having served as team leader in the development
of Florida’s K-3 Mathematics Formative Assessment System. In addition, Dr. DeMeester has
strong quantitative data analysis credentials as a former Certified Public Accountant at Emnst &
Young, where she conducted financial and compliance audits. Finally, her evaluation credentials
include considerable experience in data-based decision making on the efficacy of government
programs and in leading evaluation teams. She served for a time as a Senior Policy Analyst at
Florida’s Office of Program Policy Analysis and Government Accountability where she led
teams evaluating the effectiveness and efficiency of state programs (e.g., Children’s Medical
Services) assessing compliance with statutory mandates and administrative rules, collecting and
analyzing data, and writing concise and useable reports and recommendations for the state
legislature.

Table 5 below, the GECAT Project Goals and Evaluative Measures Plan, details

quantitative and qualitative process and outcomes measures; data that will be collected,
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analyzed, and reported over the five years of the project; and their alignment with GECAT

Project goals.

Table 5: GECAT Project Goals and Evaluative Measures Plan

Goal 1: to increase the percentage of in-service teachers who have completed state

endorsement requirements in EL instruction and who are teaching ELs as a result of the

program.

Performance Measures:

Data Sources:

Adapted CLASSIC Curriculum
aligned with Georgia state, IB, and
collaborating districts’ middle and
high school content area and
English proficiency standards for
grades 6-12 {Invitiational Priority

2.2a}

Revised curricula and syllabi for courses

Teachers recruited and enrolled in

courses

Materials for teacher recruitment; Course enrollment data

Increased % of in-service teachers
who have completed endorsement
{GPRA Performance Measure

1.5}

No. of ESOL endorsed teachers in each school/district after

each program cycle

PR/Award # T3652110139
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Increased % of highly-qualified in-
service teachers who are providing
instructional services to EL
students {GPRA Performance

Measure 1.6}

No. of ESOL endorsed teachers providing instruction to

ELs after each program cycle

Increased % of STEM educators
who are ESOL endorsed

{Competitive Preference Priority

3}

No. of science, math, & technology educators who are

ESOL endorsed after each program cycle

Goal 2: to collect, analyze, and use high-quality and timely data on the program, including

participant outcomes

Performance Measures:

Data Sources:

Teacher feedback/self-assessment
on program efficacy in order to

continuously improve program

*Pre- and post-training teacher self-assessment surveys
Participant course evaluation numerical ratings and
comments

+Participant journals on the effectiveness/feasibility of
material in the PD

*Participant course projects

*Post-training semi-structured interviews with participants

*Post-training focus groups

PR/Award # T365Z2110139
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Collaborating district feedback on
program cfficacy in order to

continuously improve program

*Minutes of EPT meetings and semi-annual meetings with
stakeholders

*Post-training semi-structured interviews with
administrators

*Post-training focus groups

Program assessments indicating
changes in educators’ ability to

work with ELs effectively

*Pre- and post-training classroom observation rubric
(Biography-driven protocol) by GECAT Project personnel
*Evaluation rubrics of participant portfolios

*Fieldnotes & documents from participant observation in

schools

Timely assessment data analysis
and reporting on PD program

efficacy and participant outcomes

*Quantitative database(s) in Excel
*Qualitative database in NVivo
*Appropriate analyses conducted and reports issued at

quarterly EPT & semi-annual stakeholder meetings

Goal 3: to accelerate learning and help to improve high school graduation rates and college

enrollment rates for students in rural local educational agencies {Invitational priority 1}

Performance Measures:

Data Sources:

Changes in EL graduation rates

*EL yearly graduation rates in collaborating

schools/districts over course of Project

Changes in EL post-secondary

enrollment rates

*EL self-reports on post-secondary plans

*% of ELs taking PSAT/SAT/ACT

PR/Award # T3652110139
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Improvements in EL academic

performance

*Yearly EL performance on end-of-course tests

*Yearly EL ACCESS and standardized test scores
*Yearly EL GPAs

*Reports of improved EL classroom performance in
participant class journals; post-training semi-structured
interviews with teachers, counselors, and administrators;
and in EPT meeting minutes

*Improvements noted in ficldnotes and documents from

participant observation

Improvements in EL patterns of

advanced course taking

*EL enrollment numbers in courses including honors,
Advanced Placement, IB, and advanced math and science
courses

*Changes in school and district documents/policies on EL

course access and placement in participating schools

(2) The extent to which the methods of evaluation include the use of objective performance

measures that are clearly related to the intended outcomes of the project and will produce

quantitative and qualitative data to the extent possible (10 points)

The GECAT Project’s performance evaluation measures will yield high quality quantitative

and qualitative data on each of the three program goals as indicated in Table 5 above.

Quantitative evaluation criteria and objective performance measures: Quantitative data

will include percentages of teachers endorsed and serving ELs; data on PD course and program

outcomes including course evaluations, participant course grades, and portfolio evaluation
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rubrics; and data on the impact of the program on accelerating learning including pre- and post-
training classroom observation, high school graduation rates, EL performance on state
standardized English proficiency, reading, and end of course tests, EL GPAs, percentage of ELs
taking college entrance examinations. Pre- and post-measures of teacher preparedness and
classroom improvements in EL learning will include a teacher self-assessment inventory of
attitudes and abilitics related to working with ELs. The baseline data from the survey will be
measured and compared a yearly post measure schedule to determine long-term changes in
teacher attitudes and proficiencies in teaching ELs. Pre- and post-measures will also include the
research-based Biography Driven Practices Classroom Observations (BDP) rubric. This measure
is an extension of the Standards Performance Continuum classroom observation instrument
reflecting CREDE’s five standards of effective pedagogy: Joint Productive Activity, Language
& Literacy Development, Contextualization, Challenging Activitics, and Instructional
Conversation (Herrera, 2010a). The standards are operationalized as 22 BDP indicators that
observers rate on a scale of 0 - 4, where 0 = Not observed, 1 = Emerging 2 = Developing, 3 =
Enacting, and 4 = Integrating. The measure also yields a composite BDP score averaged across
all 22 items. The data will allow an objective performance measurement of changes in teachers’
classroom practices and EL student performance over the course of the GECAT Project, and
allow the program to document improvements for each teacher participant and each cohort
group served by the project over the course of five years.

UGA and the EPT will ensure that all quantitative evaluative strategies evince internal
validity, external validity, reliability, and objective measurement throughout all stages of the
evaluation design. Quantitative data will be archived in Excel spreadsheets. Data will be

exported into SPSS to generate appropriate descriptive and inferential statistics in order to
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identify statistically significant improvements in teacher preparedness and EL student
achicvement over time, and to indicate how specific elements of the GECAT Project PD
contribute to these outcomes.

Qualitative Evaluation Criteria: Quantitative cvaluation results serve only as one aspect of
design. It is also important that the cvaluative process incorporate qualitative measures of the
achievement of cxpected outcomes. The EPT will therefore collect, analyze, and report
qualitative data measures using grounded theory (see, e.g., Charmaz, 2006), one of the most best
known and widely used qualitative methodologies in social science research. The study will also
employ sound principles of qualitative assessment as outlined by Patton (2002) and others.
Qualitative cvaluative measures to be collected in the GECAT Project will include comments on
participant course evaluations, participant journals, course projects, and portfolio contents,
fieldnotes and documents from school and classroom visits, teacher self-assessment surveys,
interviews with participants and administrators, focus groups, minutes from EPT meetings, and
documents and website information on EL education in participating schools. General

procedures for ensuring the quality and validity of qualitative data will be followed including
sustained engagement at the program sites, inductive and recursive coding through open and
theoretical or focused coding, triangulation, and member checks (Harklau, 2011; Lincoln &
Guba, 1985). Qualitative data will be archived in NVivo (a qualitative data analysis software
package) and repeatedly coded by multiple raters (Charmaz, 2006).

Results of qualitative data analysis will be compared to that of quantitative data analysis.
Where findings are similar, qualitative data will be used to bolster and give further credibility to

the overall evaluation findings. Where findings differ or unexpected findings surface, the EPT
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will take further instructional and evaluative steps and measures to document, analyze, and
change the PD.

(3) The extent to which the methods of evaluation will provide performance feedback and
permit periodic assessment of progress toward achieving intended outcomes. (10 points)

The use of evaluation information for continuous improvement throughout the project is
integral to the project plan and it is built into the project plan in multiple ways (sec Table 4, the
GECAT Project Objectives and Management Plan Matrix). Courses will be evaluated every
semester through participant response journals and final course evaluations with Likert scales
and short answers. Each teacher will also complete pre- and post-PD sclf-assessment surveys and
will be assessed in classroom instruction by GECAT Project personnel using the BDP teacher
observation protocol (BDP). Each cycle of the ESOL endorsement courses will be followed by a
semester-long period of Post-Training Assessment (see Table 3, GECAT Project Cycles) and a
round of data analysis. Following principles of responsive evaluation (Guba & Lincoln, 1992),
data gathered in first and second rounds of PTA will be analyzed and shared with all
stakeholders, and this will become the basis for improvements in subsequent cycles of the
program.

The EPT will convene quarterly throughout the GECAT Project to share on-going
assessment feedback regarding participant, program, and EL student performance in
collaborating districts with all stakeholders. A staff member from the CIMA Center at KSU will
also make annual visits to GECAT Project sites with the PI and PC to train staff on the use of the
Biography-driven Protocol performance measure and to check the reliability and fidelity of
program implementation and evaluation and. In addition, fidelity of the CLASSIC Program

implementation and evaluation will be assessed semi-annually at a two-day continuing faculty
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training and development session held by the CIMA Center attended by the PI and PC. The
sessions will also further joint research on program design and efficacy.

The GECAT Project will submit quarterly, annual, and final reports as required to the
appropriate OELA program officers for their review and consideration. Any rccommendations
from that office for the enhancement of project research or evaluation methodologies will be

immediately incorporated into the project.
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