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Acculturation is not a novel concept in the social sciences; however, the
concept has been the subject of different interpretations over the years. Some
of the definitions and descriptions of the concept are basically brief and simple;
some are more elaborate and complex, while others are, in varying degrees,
controversial. Invariably, the interpretation of the concept reflects the
philosophical orientation of an author in respect to the theme, issue, cultural
group, or historical period being addressed. For example, the interpretation
given by an author describing the mainstreaming of ethnolinguistic minority
children will very likely vary from the perspective of the concept presented by
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another author depicting the salient characteristics of biculturalism.

The purpose of this essay is to provide a more explicit and comprehensive
interpretation and description of acculturation, particularly as it applies to the
Hispanic population in the United States. In this essay, acculturation is viewed
as changes in value orientations and behavioral patterns that gradually occur
among members of a particular culture due to their contacts and interactions
with people of another culture in the same geographical area (Brameld, 1965).
An interpretation of culture is also included in the essay for the purpose of
making a distinction between transformations that emerge within a culture per
se as compared to changes in the behavioral characteristics of people that occur
due to acculturation.

The cultural characteristics described in this paper pertain specifically to the
Hispanic population in the United States, particularly the Mexican American.
However, the descriptions of behavioral characteristics associated with
acculturation among Mexican Americans are, in varying degrees, applicable to
persons from other ethnolinguistic groups who are experiencing this phenomenon
in American society.

The dynamic changes that occur within a culture over time are illustrated
according to the interaction of four impinging forces and nine cultural elements.
The four impinging forces are geographical environment, cross-cultural
interactions, predominant belief system, and political ideology. Particular
emphasis is given to the malleability or resistance of cultural patterns in
reference to the interactive forces that impinge upon them, for it is conceivable
that these two variables have a significant influence on the rapidity and relative
degree of acculturation that occurs among people from minority cultures in
American society.

Since the acculturation process that ethnolinguistic groups experience in
American Society is directly related to the interactive forces that impede or
accelerate it over time, this phenomenon can be more explicitly interpreted
through a historical study of selected cultural characteristics of one particular
cultural group over several generations. In this regard, this essay presents a
historical description of the relative degree of acculturation attained by six
generations of Mexican Americans. I hope the essay will serve as a viable
reference for students, teachers, and researchers in education and the social
sciences who are pursuing cross-cultural studies or who are interested in
examining the educational implications of acculturation regarding young people
from diverse ethnolinguistic groups in the nation.
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Culture—A Dynamic and Evolutionary Entity

Culture is frequently viewed as a dynamic and evolutionary entity, which
includes cultural elements and behavioral patterns that are subject to change
over time (Hunt, 1975; Ornstein & Levin, 1974; and Weinreich, 1974). Other
contemporary social scientistsinterpretitasa process whichincludes behaviors,
values, and substances cherished and shared by a group of people (Andrade,
1984; Arvizu et al., 1980; and Spindler, 1977). For the purpose of this essay,
culture is defined as a representation of behavioral patterns of a group of people
in a geographical area in a discrete period of time. Furthermore, it is viewed as
a representation of meanings and values given to products, symbols, and
processes that a group of people share and cherish (Andrade, 1984; Erikson,
1986). :

At any given time a culture may be perceived as a holistic representation of
related and interactive components, which include both dynamic and relatively
resilient characteristics. In a holistic sense, then, the culture that the Spanish
conquistadores and settlers brought to the New World over four-hundred years
ago is non-existent today. Conceivably, the changes that occurred in the
Hispanic culture through four and one-half centuries were largely attributed o
a number of impinging forces. Yet remnants of the most cherished elements of
the sixteenth century Hispanic culture are still evident in Spain, as well as in
other parts of the world where Spanish-speaking people reside. For example,
while variations in word usage and orthography that evolved over time in the
Spanish language have been subject to review and acceptance by the Spanish
Royal Academy, many of the basic features (lexicon, semantics, and structural
features) of the language have been perpetnated by educational systems in
different countries and by the Academy. In a similar sense, many of the basic
fundamental features of the Catholic faith, as well as other core cultural (moral
and ethical) values are furthered from generation to generation. These cultural
elements, including earlier aesthetic featuresreflected in the literature, paintings,
artifacts, and architecture, are among the traditional and cherished representations
of the Hispanic culture (Ruesh, 1962).

Table 1 illustrates how nine cultural patterns of people in a given ethnic group
are influenced by four impinging forces, The checkmarks adjacent to each of the
nine cultural patterns indicate that all are influenced, in one way or another, by
the four impinging forces. The four forces — geographical environment, cross-
cultural interactions, belief system, and political ideology — are invariably
found in societies across the world and, therefore, serve as primary references
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in this essay. Moreover, in this paper the relationships between the four
impinging forces and nine cultural patterns are explained according to the
underlying theme, “The Acculturation of the Hispanic: A Multidimensiona]

Perspective.”
Table 1: The Effects of Four Impinging Forces on Nine Cultural Elements

Cultural or Behavioral Geographical Cross- Predo-  Political
Patterns Environment Cultural minent Ideology
(resources, Inter-  Belief
etc.) actions dystem
Language and Dialect X X X x
Nonverbal Communication
(gestures, expressions
and greetings) X X X X
Family Structure
(nuclear or extended) X X X X
Parental Roles X X X X
Childrearing
(permissive, authorita-
ive or authoritarian) X X X X
Livelihood X X X X
Educational Orienta-
tion (formal & informal) X X X X
Protocols X X X X
Festivities
(weddings, baptisms,
national holidays, etc.) X X X X
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The impinging forces illustrated in Figure 1 are viewed in dynamic terms, for
itisconceivable thatany type of interaction among them will, in effect, influence
the nature and intensity of any one of the others. As an example, the natural
resources of a geographical region stimulate communications and contacts
between cultural groups and nations. In turn, these interactions tend to facilitate
cultural exchanges among people for the respective cultural groups. Furthermore,
the economic potential of a geographical area represents a magnetic force in
attracting people from other cultures or nations. The migration of the early
Hispanic families from central New Spain to the northern territories in the
closing years of the sixteenth century and through the seventeenth century was
primarily attributed to the people’s quest for land and the possibility of making
aliving through farming and ranching. The settlements in New Mexico headed
by Juan Onate in 1598 and Diego de Vargas in 1692, followed by other
settlements in Texas and California, are examples of these types of aspirations
found among early Hispanic families (Perrigo, 1960).

The interactive features of the four impinging forces illustrated in Figure 1
appeared in the relentless efforts by Hispanic missionaries to indoctrinate the
native tribes (American Indians) in the northern territories. The interactive
elements were also apparent when the provincial governmental system, based
on the Hispanic political ideology of that era, extended its military arm to
encourage and protect the Roman Catholic missions, Hispanic settlements, and
institutions (Beck, 1974). Moreover, the interactive features were evidentin the
cross-cultural communications that occurred between Hispanic provincial
authorities and native cultural groups, which were essentially concerned with
extending the government’s political and economic jurisdiction in the same
geographical area.

The early immigration of the Anglo Americans into the northern territories of
New Spain (or Mexico between 1821-1848) occurred within the second and
fifth decades of the nineteenth century. In reviewing this historical phenomenon
in reference to the four impinging forces, one finds that the Anglo American
migration gained impetus through the interaction of the Anglo American
political ideology and belief system of that era which carried the banner of
“Manifest Destiny.” These interactive elements, including the Anglo American
judicial and military components, facilitated the development of the new
settlements and related institutional practices.

The foregoing analysis simply illustrates how the interactive characteristics
of the four impinging forces affect the migration, lifestyle, and cultural patterns
of people within a culture. Since this type of phenomenon also occurs in cross-
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cultural dimensions, the interactive forces that emanate from two or more
distinctive cultural groups either facilitate or impede cross-cultural exchanges.

The effects of the four impinging forces on nine cultural elements of a
respective ethnolinguistic group are illustrated in Table 1. A similar relationship
between the four impinging forces and cultural patterns is depicted in Figure 1,
but this illustration also implies the possibility of progressive effects (or
changes) through successive generations of descendants. These progressive
effects are specifically described in the following paragraphs and in two
subsequent subtopics: “Behavioral Patterns Related to Acculturation” and
“Progression Toward Acculturation or Biculturalism: A Mexican American
Historical Perspective.”

Figure 1. Influence of Four Impinging Forces on Nine Representative Cultural
Elements

Impinging Cultural Generational
Forces Elements Effect
1
Geographical — | Language
Nonverbal Commun. 2
Cross-Cultural — | Family Structure
Parental Roles 3
Belief System —— | Child Rearing
Livelihood 4
Political Ideology » | Protocols
Education 5
Festivities
6

It follows that climate and natural resources, which represent components of
the geographical environment, have a direct relationship to the lexicon and
semantics found in the language of a group of people. The communication
system of a cultural group is also influenced through cross-cultural intractions
with people from other cultures and through its involvement in the belief system
and political-governmental institutions of a second culture (Ochs & Schieffelin,
1984).
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Moreover, the climate and topography in a geographical area determine the
type of food products and recipes of the inhabitants. Yet other types of food and
menus are adopted by a cultural group through cross-cultural communications
with people from other cultures. Nevertheless, certain types of food and ways
of preparing them generally emerge as distinctive traditional dishes within a
cultural group. In the same regard, other natural resources which are abundant
in a given geographical area tend to affect the lifestyle and educational and
vocational pursuits of many of the inhabitants.

Cross-cultural interactions and the belief system directly influence the family
structure, parental roles, and child-rearing practices of a group of people. Family
size and the degree of authority that different members of the immediate and
extended family have in decision making, guiding, and disciplining children are
specifically related to the inherent values of the belief system. Protocols,
festivities, and holidays also have arelationship to the belief system and political
allegiance followed by members of the culture. Additionally, through cross-
cultural interactions with people from other cultures, modified or new folk tales,
proverbs, myths, symbols, religious images, gestures, and other salient
expressions evolve within a cultural group.

Conceivably, political ideology may be interpreted as part of the belief
system. However, for the purpose of this paper, political ideology and the belief
system are viewed as interactive forces with distinctive differences. While the
belief system constitutes behavioral patterns related to myths, religion, and
related activities, political ideology includes facets that are most specifically
concerned with political parties and governmental functions. For example,
political ideologies expounded by eighteenth century and nineteenth century
scholars, e.g., Charles Montesquieu and Jean Rousseau, directly influenced the
essence of the political-governmental institutions in Mexico and South America
(Torres-Riosceco, 1965). Furthermore, the political-governmental processes in
twentieth century Hispanic America were significantly affected by theemergence
of at least three political ideologies: Constitutional Democracy, Fascism, and
Marxist-Leninism (see Figure 2). Today one will find particular types of
interactive and expressionistic modes among people in the Hispanic countries
that are principally attributed to the influence of the aforementioned ideologies.
While it is beyond the scope of this paper to include examples from Hispanic
countries across the globe, several examples of how governmental agencies and
political ideologies influence the interactive and expressionistic modes of
Hispanic people in the United States are presented in the two subsequent
sections of this essay.
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Figure2.ThelInfluence of the Belief System and Political Ideology on Particular
Cultural Practices

Impinging Force Cultural Practices
Belief System protocols
matrimonies
Religion » festivities
funerals and burials
Myths »  family structure and roles
education (informal)
Political Ideology
Constitutional » political
Democracy governmental and
judicial
Fascism »  educational
(formal)
Marxist-Leninism »  economical
communications
traditions and
celebrations

Behavioral Patterns Related to Acculturation

The foregoing examples illustrate how impinging forces in a society affect the
cultural (behavioral) patterns of people in a given geographical area. While the
cultural transformations described in the preceding section of the essay constitute
dynamic phenomena or changes within a particular culture, the same types of
impinging forces can influence changes in the cultural patterns of people from
minority groups living in a society dominated by people representing a different
culture.

The acculturation process, which some social scientists interpret as a
transformation of cultural values and behavioral patterns that persons from a
minority culture undergo in favor of the values and cultural practices found in

98

b



e

Acculwration of the Hispanic:
A Multidimensional Perspective

the mainstream culture (Van Scotter et al., 1991; Taba, 1962), generally occurs
through their formal and informal involvement and interactions with persons
from the dominant culture. Due to the impact of impinging forces that emanate
from people and institutions in the mainstream society, the communication
system and other native cultural references of American youngsters from
different ethnolinguistic groups are continuously and significantly affected.

Some anthropologists (Shweder & Bourne, 1988; Ochs & Schieffelin, 1984)

refer to the acculturation process as a journey from one cultural system to
another, which includes the intemalization of values, language, and other
cultural practices of the second culture. However, since the transitional process
takes place in both a conscious and an unconscious manner, the progression
from one cultural system to another is essentially a nonlinear and, in many
instances, a traumatic phenomenon (Delgado-Gaitan, 1987; Macias, 1987).
Camilleri (1985) suggests that behavioral patterns that children acquire through
interactions in their home environment represent a spontaneous and an
unconscious human characteristic. In this perspective, the acquisition of
mainstream cultural values and practices by the children through this medium
is viewed as an unconscious phenomenon, especially if the transmission of new
cultural characteristics by the parents occurs naturally and unpretentiously.
However, parents from minority groups, who desire to emulate and enhance
selected practices from the mainstream culture, will usually transmit them either
consciously or unconsciously to their children (Hall & Lindzey, 1957). Similarly,
the gradual changes in value orientations and behavioral patterns that emerge
among minority persons through their formal and informal interactions with
people in the mainstream culture essentially reflect both conscious and
unconscious mental dispositions (Spiro, 1984). Furthermore, the new cultural
orientations acquired by the minority person are often reinforced through
interactions with minority persons who subtly and spontaneously exhibit similar
behavioral patterns.

The values associated with the family structure, parental roles, and child-
rearing practices of the Hispanic family are gradually transformed as the family
makes adaptations from a rural to an urban lifestyle; consequently, the importance
of maintaining communications and relationships with more distant members of
the extended family gradually diminishes (Burma, 1984). Moreover, as both
parents gain different types of employment in urban areas, further adaptations
are made in parental roles and child-rearing practices (Ruesh, 1962).

The American educational system and governmental agencies are especially
influential in furthering the minority person’s value orientations and behavioral
patterns in terms of those emphasized by people in the mainstream culture,
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which include the second language, socialization modes, protocols, traditiong]
festivities, national holidays, and cognitive styles (Holmes, 1982; Delgado.
Gaitan, 1987). Furthermore, the ideas expressed by political leaders through the
media also affect the ideological orientations of minority persons.

A minority person’s tolerance toward mainstream cultural values and practiceg
does not actually represent a new cultural trait, yet a favorable attitude toward

the characteristics of the second culture certainly serves as an impetus in

furthering the acculturation of the person (Ruesh, 1962). Moreover, certain
types of transitional patterns invariably emerge at different stages of the
acculturation process. Five characteristics that I have conceptualized and
consider pertinent to this subject are described below:

1. Adoption of the second language as the principal medium of communication
(formal and informal), while the native language is used occasionally and only
when absolutely necessary, e.g., with grandparents. '

2. Adoption of the second language as the principal medium of communication
(formal and informal), while maintaining only an oral understanding of the
native language. In this case, the person either prefers to use only the second
language, or the person has minimal or no ability in using the native language
of his forebearers.

3. Adoption of selected cultural patterns in the mainstream culture, while
maintaining those of the native culture (i.e., the person exhibits a bicultural
behavioral mode). The new cultural references may include festivities, greetings,
gestures, jokes, myths, proverbs, food recipes, apparel, protocols, ideological
orientations, aesthetic and recreational preferences (e.g., music, dance, fine arts,
and sports). |

4. Adoption of cultural patterns in the mainstream culture, with selected
(minimal) references to the native culture, e.g., occasional native dishes,
festivities, music, and religion. At this stage, the religious denomination of
native culture is generally maintained; however, the person usually attends
services conducted in the second language.

5. Complete adoption of cultural patterns in the mainstream culture. This may
include, in some instances, changes in the religious denomination—including
the types of ceremonies or services associated with baptisms, matrimonies,
funerals, and burials.

The English pronunciation of a minority person’s first name generally
evolves through interactions with English-speaking people in informal and
formal situations. Anglo American first names appear among minority children
at any stage of the acculturation process; however, minority children are more
likely to be baptized with Anglo American first names in the more advanced
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stages of acculturation (Demetrulias, 1984; Valencia, 1981).

The English pronunciation of Hispanic students’ surnames also appears in the
interaction with English-speaking Americansin formal and informal situations—
especially in the school environment where English-monolingual peers and
teachers have difficulty enunciating the Spanish phonetic elements (Demetrulias,
1984; Valencia, 1981). Furthermore, the minority person’s acceptance and
adoption of the English pronunciation of his surname occurs in any one of the
acculturation stages.

Surname changes also occur through intermarriage. This occurrence does not
necessarily imply that a minority person has completely abandoned his native
cultural references, for there are numerous cases in which the person has elected
to maintain a bicultural lifestyle.

In another example, one will find persons with non-Hispanic surnames who
are, in a practical sense, members of the Hispanic culture. Intermarriage
between Hispanics and persons from other cultures, e.g., Anglo Americans,
French, Germans, Italians, and American Indians, occurred in the New World
throughout the centuries. In the earlier centuries of the Hispanic Southwest,
acculturation frequently occurred in reference to the Hispanic culture.
Consequently, today one finds descendants of these families (with non-Hispanic
surnames) who continue to maintain value orientations and behavioral
characteristics related to the Hispanic culture.

Estimates on the percentage of intermarriages between Mexican Americans
and Anglo Americans are difficult to ascertain due to the continuous influx of
immigrants. Twenty-two years ago Nava (1969) gave a numerical estimate of
25 percent, and itisconceivable that the percentage has increased during the past
two decades. While the effects of intermarriages on the acculturation of the
offspring is a subject of another study, scholars on this topic suggest that these
occurrences significantly enhance the intemnalization of mainstream cultural
values among the descendants (Nava, 1969; Griwold Del Casillo, 1984; Blea,
1988).

Contemporary Dimensions in the Acculturation Process

Cross-cultural communications that occur through the media, peer group
relationships, and educational activities represent the most influential forces in
the acculturation of minority youngsters in the United States (Burma, 1954,
Kimball, 1987). Throughtoday’s media young people have frequent opportunities
to observe celebrities from the mainstream society. They also find many
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occasions to observe sports, celebrations, and other events that are specifically
related to the mainstream culture.

By their very nature, young people have a strong desire to identify with the
peer group culture (Cannan, 1987). In their quest to belong and to be accepteq
they will strive to emulate the speech style, body language, greetings, Values’
and other behavioral patterns exhibited by their peers. To the extent that theg,
behavioral patterns are representations of the mainstream peer group, one cap
certainly deduce that minority youth who readily adopt them are, in fact
undergoing acculturation into the mainstream culture.

In comparative terms, the media and peer group represent the most attractive
and informal dimensions in the acculturation process, but they fail to fully
prepare minority youngsters to function athigher career levels in the mainstream
society. Therefore, education represents the most important dimension in
furthering the upward mobility of minority students (Burma, 1954; Kimball,
1987). While education does not necessarily guarantee that minority youngsters
will become completely acculturated into the mainstream culture, it enables
them to acquire a larger repertoire of concepts and a greater array of skills that
will, in turn, prepare them to function with increased effectiveness in different
contextual situations and circumstances in the mainstream society.

Yet the rapidity by which a minority group is acculturated in terms of
mainstream cultural values and practices is partly dependent on the resistive
factors within the native culture. Minority group resistance toward full
acculturation is manifested in at least three significant ways. One type of
resistance occurs when the values related to a cultural factor in the mainstream
culture are relatively incongruent with the inherent values of a cultural factor in
the native culture (Ogbu, 1987; Ruesh, 1962). Therefore, the degree of resistance
is dependent on the strength of the values that the two cultural factors carry and
on the extent that the minority person is subjected to pressures (rewards or
punishment) from the dynamic forces found in both cultures. Another type of
resistance appears when people from a minority group become conscious that
particular values of the native culture are being lost through the acculturation
process, and they make a concerted effort to recover and reemphasize certain
native cultural characteristics (Murguia, 1975). This phenomenon was especially
apparent in the fourth generation of Mexican Americans. The revival and
promotion of bilingual instruction in the public schools is partly attributed to this
orientation. A third type of resistance emerges when people from a minority
group discover that adopting and practicing the behavioral patterns of the
second culture does not necessarily ensure them access to higher level positions
valued by members of the mainstream culture. When the progression toward
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acculturation falters because of the imperfections of the socialization process in
the American society (Slavin, 1986), there is a greater probability that minority
people affected by this phenomenon will continue to practice selected elements
of the native culture through some other type of cultural adaptation, e.g., a
bicultural lifestyle. A bicultural lifestyle refers to the ability of aminority person
to function, in varying degrees of effectiveness, in terms of selected cultural
references found in at least two distinct cultures. It may or may not represent a
phase in the minority person’s journey from one cultural system to another.

A biculwral lifestyle is not likely to become extinct in this country in the
coming years. In addition to being partly associated with the concept of cultural
identity, this type of lifestyle is furthered by the inflow of new immigrants—
especially from Mexico and other Latin American countries. Viewing it from
this perspective, full acculturation of minority people need not be a prerequisite
for their advancement to higher positions in this country, for it is conceivable
that bilingual-bicultural types who, otherwise, have developed the same
professional or vocational expertise as their mainstream counterparts, can offer
aunique human dimension for American institutions involved in serving people
from diverse ethnolinguistic backgrounds. In the final analysis, however, the
upward mobility of bicultural persons can only be facilitated and realized
through the general recognition, acceptance, and accommodation of this type of
lifestyle by people and institutions in the mainstream culture.

Progression Toward Acculturation or Biculturalism: A Mexican
American Historical Perspective

A description of the progression toward acculturation of the entire Hispanic
population of this country is beyond the scope of this paper. Such a study would
entail the effects that different social forces have had on the behavioral patterns
of people from at least four groups in the Hispanic population over given time
periods, e.g., Cubans, Mexican Americans, Puerto Ricans, and other Latin
Americans. To examine the rapidity of the acculturation process and the degree
of acculturation among these groups over time, one would have to take into
account certain historical dynamics that are unique to each respective group: the
length of time that families from each group have lived in the American society;
the general attitude that people in each group have toward the language and
culture of the mainstream society; the general attitude that people in the
mainstream society have toward people in each respective group; and the impact
that media, education, and other social forces (past and present) have had on the
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behavioral patterns of people in each particular group.

However, through a review of the changes in cultural (behavioral) patterng
that have emerged among the people in one minority group over severa]
generations, one is able to discern particular patierns that can be logically
interpreted as characteristics associated with a progression toward acculturation
or toward a bicultural lifestyle. Conceivably, some of these patterns can be
generalized, in varying degrees, toother minority groups—especially inreference -
to other groups in the Hispanic population. In this respect, this section of the
essay presents a historical perspective of changes in cultural (behavioral)
patterns that emerged in reference to six generations of one particular minority
group in the American society—the Mexican American between 1848 and
1990.

One canalso study the relative impact the fourimpinging forces (Geographical,
cross-cultural communications, belief system, and political ideology) have had
on the language, family structure, parental roles, child-rearing practices,
livelihood, protocols, education, festivities, and other cultural mores of the
Mexican American. In a historical perspective these forces have either impeded
or enhanced the acculturation of Mexican Americans. Analyzing the impinging
forces from a native cultural perspective is important in considering the
acculturation process of the Mexican American, because people from the
second culture migrated into a geographical area in which Hispanic-Mexican
institutions and other cultural elements were already well established and
maintained. Under these circumstances, the interaction of impinging forces
(geographical, cross-cultural communications, belief systems, and political
ideologies) emanating from two distinct cultural orientations tend to generate a
push-and-pull phenomenon.

Over the past one-hundred and forty-two years (1848-1990), at least six
generations of Mexican Americans have resided as American citizens in the
United States. Using an estimate of 20-25 years for each generation since 1848,
one can ascertain the relative degree that Mexican Americans, on the average,
have acquired Anglo American cultural practices over the years. The descriptions
presented in this paper are in general terms, for it is certain that some individual
cases do not reflect the characteristics described in the respective generations.

In a historical perspective, the acculturation process among first and second
generation Mexican Americans was relatively nil. However, a small degree of
acculturation occurred among third generation Mexican Americans, with further
increases appearing among the fourth, fifth, and sixth generations.

The first communications and negotiations between the nineteenth century
Hispanic people and English-speaking Americans in the New World appeared
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about one-hundred and seventy years ago (Beck, 1974). These early commercial
interactions did not spur a spontaneous acculturation process among the
Hispanic people, for the Anglo American explorers and traders of this early
period were regarded as foreigners. There is also no historical evidence that the
Hispanic people experienced a rapid acculturation process after 1848, when the
United States established an Anglo American governmental structure and
judicial system in the occupied territories (Valencia, 1977; Weber, 1978).

The first generation of Mexican Americans in the United States, who were
born between 1835-1860, included persons of Hispanic-Mexican descent who
were residing in Mexico’s northern territories when the Treaty of Guadalupe
Hidalgo was negotiated in 1848. These territories included the present states of
Arizona, California, New Mexico, and parts of Colorado, Nevada, and Utah.
Also included were persons of Hispanic-Mexican descent who were residing in
the Texas Republic prior to the annexation of that territory by the United States.
For all practical purposes, this generation continued to follow the Spanish
language and other related cultural mores. Literacy in the native language was
found among a few members of the community who occupied different types of
leadership positions in the community. Written documents from this early
period reveal that persons who had held church positions and governmental
positions under the Mexican government were well versed in the standard
Spanish of that period (Beck, 1974). A few other persons gained literacy through
limited attendance at Spanish-language parochial schools and catechism classes
provided by the Catholic Church. Otherwise, the Spanish language spoken by
the common people in this generation was principally based on the sixteenth and
seventeenth century version. Remnants of this version are still apparent in the
Spanish spoken by descendants of that era (Espinoza, 1909; Dominguez, 1974;
Valencia & Coca, 1981).

Among the firstinstitutions introduced by Anglo Americansin these territories
were the territorial governorship, the Anglo American judicial system, the
English-monolingual school, and one or more Protestant churches. In the
majority of the cases, two different communities evolved in each town—one
Hispanic and the other Anglo American. Consequently, there was little or no
progression toward acculturation among this generation of Mexican Americans
(Weber, 1978).

The second generation of Mexican Americans in the United States (1861-
1866) was essentially Spanish monolingual speaking, for few if any attended the
Anglo American public schools. Literacy in Spanish was perpetuated among a
few members of the community who attended parochial schools or catechism
classes usually conducted in Spanish by nuns or lay persons appointed by the
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Catholic Church (Weber, 1978). To a large extent, the livelihood of the people
was through farming and ranching, with a few finding employment as unskilled
workers in Anglo American farms, ranches, and other business enterprises.
Consequently, there was little or no progression toward acculturation in this
generation of Mexican Americans.

The third generation of Mexican Americans (1887-1912) was predominantly
one of Spanish speakers. However, a greater number of persons in this generation
were employed as unskilled workers in Anglo American ranches, farms, and
business enterprises. Many of them also began to attend Anglo American public
schools, but few continued their schooling beyond the third or fifth grade. The
few who completed eight years of schooling often served as translators for
monolingual Spanish speakers in the community. They also served as tutors for
some of the children in the community; moreover, they were frequently asked
by the local parish priest to teach catechism classes to Spanish-speaking
children in the parish. Since these classes were usually conducted in Spanish,
many of the children gained some degree of literacy in their native language.

Many Mexican Americans from this generation served in World War I, and
this interaction with Anglo American soldiers furthered their English speaking
ability. The advent of the radio and motion pictures provided other media for
advancing their English-speaking capability. To the extent that a few persons in
this generation gained proficiency in English, this generation of Mexican
Americans represents the first Spanish-English bilinguals in the country.
However, since only a few of them had any advanced schooling in English or
in the modern Spanish version, the majority of persons in this generation
maintained a communication system principally based on their vernacular
version, with the addition of some English words and anglicismos (Espinoza,
1909). The anglicismos, which emerged as words with Spanish-English blendings,
pertain to things, phenomena, or concepts which were relatively new to this
generation of Mexican Americans (radio, car, baseball, movie, bus, etc.).

The Spanish vernacular of the third generation, including English-based
words and anglicismos, was acquired by the fourth generation (1913-1938) of
Mexican Americans (Dominguez, 1974; Valencia & Coca, 1981). Moreover,
this generation continued to extend its communication system with additional
English terms and anglicismos derived from twentieth century inventions and
concepts (radar, rocket, computers, labor strikes, etc.). For the majority of
youngsters in this generation, completion of the eighth grade was expected, with
a few electing to continue their education through high school.

However, World War II and the Korean War most significantly affected the
cultural patterns of Mexican Americansin this generation. In the military, many
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Mexican Americans discovered that, given an equal opportunity, they could
advance just like mainstream Anglo American military personnel. Additionally,
the GI Bill of Rights offered opportunities for a college education which,
heretofore, had been only a remote possibility for many Mexican Americans.
These two phenomena did more to accelerate the acculturation of Mexican
Americans than any other event in the history of the country. These experiences
enhanced Mexican Americans' career possibilities and spurred their mobility
toward higher socioeconomic levels in the mainstream society (Burma, 1954).

For most fourth generation Mexican Americans, their initial language was the
Spanish vernacular spoken by their parents. Moreover, their cultural values
include the humanistic features of the Hispanic-Mexican culture, which represent
some of the most resilient features of the culture. Because of the historical
circumstances of that era, the fourth generation emerged as a bicultural type—
acharacteristic rarely found in previous generations, and which is also relatively
limited or absent among fifth and sixth generation Mexican Americans. Although
their initial language was the Spanish vernacular of the geographical area,
English emerged as the dominant language among this generation of bilingual
speakers. Moreover, third generation Mexican Americans use the Spanish
vernacular in talking with their offspring, and the fourth generation Mexican
Americans use English in communicating with their children.

Fourth generation Mexican Americans use a code-switching bilingual mode
when interacting with peers from their own native culture, but they usually use
the vernacular language when talking with their parents or with other monolingual
Spanish speakers. Because of this bilingual phenomenon, the English spoken by
many fourth generation Mexican Americans reflects a phonetic residue of their
native language. This linguistic characteristic, which appears in the accentuation
of some English terms and in the rhythmic flow of the English speech, is viewed
by Anglo American monolingual speakers as a Spanish accent—depending on
the degree of residue. Yet, the absence of this linguistic characteristic in the
English of some Mexican Americans does not necessarily indicate that they
surpass the former in English vocabulary, grammar, composition, orin generating
and expressing ideas in English. More specifically, the foregoing abilities in the
English language have a greater relationship to individuals’ educational level,
frequency in using the English language in formal and informal situations, and,
in some instances, to their natural ability in languages.

The fifth generation Mexican Americans (1939-1964) represent a segment of
the war and post-war babies in the American society. The degree of reference
given to Hispanic cultural values by this generation is dependent on the
emphasis transmitted by the parents. Many Mexican Americans in this generation
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still maintain the concept of the extended family (e.g., grandparents, aun
uncles, cousins—including godparents). They also attend activities conducteq
in the Spanish vernacular, such as culwral and family celebrations (fiestas)
vigils (velorios), and special church services during funerals and burials,
Otherwise, this generation of Mexican Americans gives increased reference g
mainstream cultural practices. English is their principal language, with some
anglicismos and Spanish expressions used when talking with parents ang
grandparents.

Many fifth generation Mexican Americans also served in the military during
the Vietnam War. This experience extended their interactions with Angly
Americans of the same age group; moreover, some veterans of this war pursued
higher educational and career goals, which also enhanced their upward mobility
in the mainstream society. v

The sixth generation of Mexican Americans (1965-1990) exhibit behavioral
patterns principally associated with the Anglo American mainstream. Although
they give reference to some selected Hispanic cultural values and practices, e.g.,
baptisms, family and cultural celebrations, their communication system is
essentially English with some anglicismos and Spanish terms found in their
communicationsystem when talking with parents or grandparents. In a historical
perspective, this generation has progressed further in the acculturation process
than any other generation of Mexican Americans. Thus, the lifestyle for this
generation of Mexican Americans will certainly vary from thatof their ancestors.
But the opportunity for them to reach higher career goals and socioeconomic
levels is dependent on the success that parents, teachers, and social agencies
have in encouraging them to continue their education, as well as to the extent that
higher positions become accessible to them in agencies, businesses, and
institutions managed or endorsed by people in the mainstream culture.

Summary and Conclusions

In this paper, culture is described as a dynamic and evolutionary entity. It is
seen as a representation of behavioral patterns of a group of people in a
geographical area which tend to be relatively unique to the group. Furthermore,
it is viewed as a representation of meanings and values given to products,
symbols, and processes that members of the group have created and modified
over time.

For the purpose of this essay, acculturation is referred to as the transformation
of cultural values and behavioral patterns that persons from minority cultures
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undergo in favor of the values and cultural practices found in the mainstream
culture. The changes in behavioral patterns that emerge among minority persons
through this formal and informal interaction with persons in the mainstream
culture represent both conscious and unconscious dispositions associated with
the acculturation process.

Four dynamic and impinging forces are illustrated in the paper which directly
influence nine cultural characteristics found among people in a cultural group.
Over time the four impinging forces, i.e., geographical environment, Cross-
cultural interactions, belief system, and political ideology, affect the cultural
(behavioral) patterns of people in a cultural group. The changes that occur within
a culture constitute the natural dynamics of culture. However, the same type of
impinging forces which exist in cross-cultural dimensions, either impede or
enhance the acculturation process of minority people relative to the values and
practices advocated by the dominant cultural group in the same geographical
area,

Cross-cultural interactions occurring through the media, peer group
relationships, and educational activities represent the most influential forces in
the acculturation of minority youngsters in the United States. However, resistance
toward acculturation is manifested in at least three significant ways. One is
dependent on the degree of pressures (rewards or punishment) felt by minority
persons, which emanate from impinging forces in both cultures. Another
pertains to the loss of identity experienced by minority persons as they become
increasingly acculturated, which motivates them to reemphasize traditional
values and practices of the native culture. Still another form of resistance occurs
when minority persons discover that adopting and practicing the behavioral
patterns of the second culture does not necessarily ensure them access to higher
positions valued by members of the mainstream culture.

The impinging forces viewed from a native-cultural perspective are important
in studying the acculturation process of the Mexican American, because people
from the second culture migrated into a geographical area in which Hispanic-
Mexican institutions and other cultural practices were already established. In
thisregard, the interaction of impinging forces emanating from the two distinct
cultural orientations tend to generate apush-and-pull phenomenon. Consequently,
today the Mexican American people represent one of the minority groups in the
United States which is not yet fully acculturated into the mainstream culture.

The push-and-pull phenomenon affects the cultural orientation of minority
people in at least three different ways. Some minority persons choose to adhere
to the values and practices in the native culture, others continue to strive toward
an acculturation lifestyle in reference to the values and practices of the
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mainstream culture, while others prefer to follow selected values and Culturg)
practices found in both cultures.

The historical description of the cultural characteristics of the Mexicay,
American over six generations reveals a gradual progression from one cultura]
system into another. It also indicates how impinging forces have impeded o
enhanced this transitional process. Therefore, in today’s society the Mexican
American people can be most appropriately described as a minority population
whose cultural orientations are, in varying degrees, representations of both the
native culture and the mainstream culture. In the final analysis, Mexican
Americans today continue to maintain a bicultural lifestyle.

Due to the aforementioned impinging forces and the continuous inflow of
immigrants, a bicultural lifestyle is not likely to become extinct in this country
in the near future. Yet from a positive perspective, it is highly conceivable that
bilingual-bicultural persons, who otherwise have developed the same expertise
as their mainstream counterparts, can serve as a unique and viable human
resource for cross-cultural communications in this country and abroad.
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